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ABSTRACT 
 
Fadilatul Ikromah, 2018, A Cultural Content Analysis of the Recommended 
2013 Curriculum English Textbook entitled Buku Bahasa Inggris untuk Kelas 
XII, Undergraduate Thesis: English Education Department Islamic 
Education And Teacher Training Faculty, The Islamic State Institute Of 
Surakata. 
 
Advisor: Dr. Hj. Woro Retnaningsih, M.Pd. 
 
Keyword: cultural content, textbook, the 2013 curriculum English textbook 
for the twelfth grade 
 
Textbook as one of most commonly used teaching material in 
Indonesia is expected to serve cultural content in order to support cross-
cultural awareness and intercultural competence. Types of culture 
incorporated in the textbook should cover variety of cultural dimensions and 
cultural categories. Therefore, researcher is interested in studying the 
Recommended 2013 Curriculum English Textbook entitled Buku Bahasa 
Inggris untuk Kelas XII. This study investigates the representation of cultural 
content that covers cultural dimensions and cultural categories.  
To facilitate this study, descriptive content analysis is employed. The 
data in this study are all of text and visual element in the textbook. The data 
were collected trough the documentary analysis. Then, the data reduces in 
different section, display, and drawing conclusions and verification 
The investigation revealed two main facts. Firstly, source, target, and 
international cultures are presented in quite balance proportion. The highest 
presentation is occupied by product dimension with 43% appearance through 
the the textbook. Practice falls to the second place with 22% appearance. The 
person and perspective dimension follow with 20% and 15% appearance. 
Secondly, the presentation of cultural categories is show an imbalance 
presentation. Souce culture becomes the highest presentation with 44% 
appearance through the textbook. With 32% presentation, universal culture 
belongs to the second place. the target culture recorded with 32% appearance, 
is followed by international culture with 6% appearance. The representation 
of cultural dimensions and cultural categories indicates that there are some 
aspects of cultural content that lack of representation. Based on the findings, 
cultural content should be added more by several parties related to the ELT 
materials in Indonesia in order to develop future design book that serve cross 
cultural understanding or even intercultural communicative competence. 
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CHAPTER I 
INTRODUCTION 
 
In this chapter, background of study, research problem, and research 
objective are explained. The first section elaborates the general concept of the 
underlying ideas in this study. Second, the problem relating to cultural content 
that appeared are identified. Third, in order to narrowing the study, problem 
limitation is set up. Fourth, the problem is stated, then the research objectives are 
settled. The last section explains advantages for some parties that relates to this 
study. The definition of key term related the field of studies also mentions here. 
A. Background of Study 
Since the declaration of independency, English has been chosen as 
one of the obligatory subject in the Indonesian core curriculum system. 
Some researcher noted that the notion of English Language Teaching 
(ELT) in Indonesia has embraced the paradigm of teaching developed in 
Western countries. As Kirkpatrick (2007) mentioned, English is served 
either as a communicative tool for use with native English speakers or as a 
tool for gaining access to ‗Western‘ technology and skills. He added that 
ELT in Indonesia is assumed to make students can communicate with 
native speakers and can read texts written by native speakers. 
English is now more commonly used as a language of 
communication between non-native speakers than between native 
speakers. It can be said that English become a lingua franca (ELF) 
1 
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(Seidlhofer, 2005). It means that English is used among people with 
different cultural background. English has been become the bridging of 
communication in business area throughout Asia. This case makes the role 
of English in South East Asia is agreed as the de facto language in 
ASEAN. When Indonesian discusses business with China counterparts as 
the free trade agreement was signed, they will probably use English. When 
Japanese, Vietnamese and Indonesians meet to discuss projects; they will 
probably speak in English. 
The status of English as the tool to communicate with others in 
international and intercultural situations requires language learners to be 
aware of cultural matters in order to use English in the socially appropriate 
ways. It is essential for learners to develop their intercultural awareness to 
anticipate some barriers that may emerge in cross cultural communication.  
As Kramsch suggests, we cannot be competent in the language ―if we do 
not have an awareness of that culture, and how that culture relates to our 
own first language or first culture.  
Intercultural awareness is viewed as a product of the relation 
between cultural knowledge, awareness and understanding of ‗the world of 
origin‘ and ‗the world of the target culture‘. It is based on knowledge of 
the other as well as one‘s own culture. Cultural knowledge is structured 
and systematically presented information about the other culture which 
provides a necessary ‗framework‘ for understanding it. It is most 
commonly presented in the form of descriptions, explanations, statistics, 
16 
 
and generalisations as well as of anecdotes and examples to illustrate the 
generalisations. 
As the most common instructional materials used in Indonesia, 
textbook should be integrated with some cultural information. Cortazzi 
and Jin (1999: 198) maintain that EFL (English as a Foreign Language) 
and ESP (English for Specific Purposes) textbooks are expected to reflect 
a range of cultural contexts and include intercultural elements. Regarding 
the source of cultural information, recent studies indicates that textbook 
should include students own culture (local or source culture), the target 
culture, and international target culture. 
Textbook serves some beneficial for the implementation of 
curriculum. It can be a teacher, a map, a resource, a trainer, an authority, 
and an ideology. In another word, textbook is known as the foundation of 
curriculum. Textbook also serve a rich source of topics, texts, visuals and 
language as well as help to form syllabus of the course. Skopinskaja 
(2003: 42) suggested that there are two types of textbooks currently used: 
international or global and locally produced textbooks. For the 2013 
curriculum, the central government through Ministry of Education and 
Culture has provided English along with its standardized textbook both for 
teachers (teacher‘s book) and students (student‘s book).  
Textbook, somehow, need to be evaluated to measure whether it 
can help the goal of curriculum or not. The national board of (BNSP) has 
proposed three criterions on evaluating English textbook. Its three aspects 
17 
 
covers; 1) the language appropriateness in the level of cognitive, 
socioeconomic, cohesive and coherence, 2) the presentation of the book 
which includes technique and learning activities, 3) the completeness of 
book presentation from the introduction to closing. These criterions 
however do not pay attention to the cultural content aspect, whereas the 
ELT in Indonesia also emphasizes the intercultural awareness. 
Based on the description above, the researcher interested in 
studying the 2013 Curriculum English Textbook for the Twelfth 
Grade.The reason why the researcher chooses the student‘ English 
textbook for the twelfth grade to be analyzed is grounded by some reason. 
First, As researcher found on the internet, the trend of studying cultural 
content in the 2013 curriculum english textbook started in the 2016 and 
still limited. Based on the internet observation, researcher found two 
preliminary study that conducted by Arnis Silvia in 2015 and Kurnia Citra 
Dewi in 2016. Therefore, the researcher proposes a research entitled ―A 
Cultural Content Analysis in the 2013 Curriculum English Textbook for 
the Twelfth Grade.‖ The cultural content itself can beexplored from the 
categories of cultureand the dimension of culture.  
 
B. Problem identification 
Based on the research background above, some problem is found. It 
can be elaborate as follows: 
1. The effect of English position on ELT practice in Indonesia 
2. Culture integration in the ELT material 
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3. Types of culture should be incorporated regarding the goal of English 
subject in 2013 
 
C. Problem Limitation 
From research problems that have been elaborated, researcher 
focuses more on how culture integrated in the English textbook. It will 
include the analysis of categories of culture and dimensions of culture in 
the standardized English textbook of 2013 curriculum for the twelfth 
grade.  
 
D. Problem Statement 
Based on the formulation of problem statement above, researcher 
proposed two research questions: 
1. What are dimensions of culture found in the 2013 curriculum English 
textbook for the twelfth grade? 
2. How are the dimensions of culture presented in the 2013 curriculum 
English textbook for the twelfth grade? 
 
E. Research Objective 
The objectives of this study are: 
1. To describe dimensions of culture found in the 2013 curriculum 
English textbook for the twelfth grade. 
2. To explain how the dimensions of culture is presented in the 2013 
curriculum English textbook for the twelfth grade. 
19 
 
 
F. Significance of The Study 
This research is expected to give several advantages to some parties 
such as English teachers of Senior High School, textbook writers, and 
future studies. 
1. English teachers of Senior High School 
This study helps teachers to choose the appropriate textbook 
that suitable for students and global needs regarding culturally relevant 
teaching material in the textbook. 
2. Textbook Writers 
This research hopefully gives some insight for textbooks 
writers to take into consideration some important things related to 
worthiness of cultural content. 
3. Future Studies 
This study is expected to inspire other English Education 
students and researchers to conduct similar study in the textbook 
evaluation area. 
 
G. Definition of Key Term 
1. Cultural Content is topic related culture that can be used in English 
teaching learning. 
2. Textbook isa book used as a standard source of information for formal 
study of a subject and an instrument for teaching and learning 
20 
 
3. The 2013 Curriculum English Textbook for the Twelfth Gradeis a 
standardized English textbook that officially published by Ministry of 
Culture and Education along the implementation of 2013 Curriculum 
in Indonesia. 
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CHAPTER II 
REVIEW ON THE RELATED LITERATURE 
 
In this chapter, researcher explicates several theories through reviewing 
some literature related to this study. This theoretical construct deals with the main 
areas: culture definition, culture teaching, topics for teaching culture, textbook and 
ELT materials, and cultural content in the ELT materials. Furthermore some 
previous studies related the studied areas are also discussed here. 
A. Culture Integration in Language Teaching 
Language and culture has a close relationship. Brown (2000: 177) 
stresses that ―A language is a part of a culture, and a culture is a part of a 
language; the two are intricately interwoven so that one cannot separate the 
two without losing the significance of either language or culture.‖ Kramsch 
(1998: 3) identifies three ways how language and culture are bound together. 
First, language expresses cultural reality (with words people express facts and 
ideas but also reflect their attitudes). Second, language embodies cultural 
reality (people give meanings to their experience through the means of 
communication). Third, language symbolises cultural reality (people view 
their language as a symbol of their social identity). 
From the explanation above, culture are essential to be included in the 
English language teaching process. However which culture should be taught 
is still in debate amongst different scholars. To deepen those understanding, 
some definition of culture, topics for teaching culture, and its goals should be 
stated first. 
8 
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1. Definition of Culture 
Different scholars defined the term culture from different 
perspectives. Brown (2000: 176) defined culture as a way of life, as the 
context within which people exist, think, feel, and relate to others, as the 
―glue‖ that binds groups of people together. He added that culture can 
also be defined as the ideas, customs, skills, arts, and tools that 
characterize a certain group of people in a given period of time. It can be 
understood that culture is a heterogeneous, multi-layered, and dynamic 
construction.  
The concept of ‗culture‘ is complex and multi-dimensional. 
Regarding its complexity, Spencer-Oatey (2009) gives culture definition 
as follow: 
―Culture is a fuzzy set of basic assumptions and values, 
orientations to life, beliefs, policies, procedures and behavioural 
conventions that are shared by a group of people, and that influence (but 
do not determine) each member‘s behaviour and his/her interpretation 
ofthe ‗meaning‘ of other people‘s behaviour‖ 
 
Types of cultures are also various and overlapping. Scholars 
categorize culture from diverse dimensions. Brody (2003) divided culture 
into two concepts ‗Big C‘ and ‗little c‘: culture as ‗Big C‘ represents 
formal culture (i.e., a set of facts and statistics relating to the arts, history, 
geography, business, education, festivals and customs of a target speech 
society), while ‗little c‘ culture refers to the routine aspects of life and 
encompasses everything as a total way of life (Lee, 2009: 78). 
Furthermore, Bennett, Bennett, and Allen (2003) and Peterson (2004) 
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stated that ‗Big C‘ and ‗little c‘ are related to ‗objective culture‘ such as 
products and practices and culture representing people‘s beliefs and views 
needs to be classified into ‗subjective culture.‘ 
Very often what people see as culture is only the surface of the 
culture. Comparing culture with an iceberg, the part people can observe of 
others‘ culture is usually the tip of the iceberg, which include the 
language, architecture, food, population, music, clothing, art and literature, 
peace of life, emotional display, gestures, leisure activities, eye contact 
and sports (Peterson, 2004). Below, there are still some hidden aspects like 
opinions, viewpoints, attitudes, philosophies, values, beliefs, assumptions, 
all of which cannot be perceived with our senses, but they are the 
foundation for what people see at the top. 
Moran (2001:23) also defined culture as the interplay of products, 
practices, perspectives, communities and persons. Furthermore, he 
explained that culture ―evolving way of life of a group of persons, 
consisting of a shared set of practices associated with a shared set 
products, based upon a shared set of perspectives on the world, and set 
within specific social contexts‖ (Moran, 2001: 24). Yuen (2011: 459) 
stated cultural dimensions can be conceptualized as ―a system of code 
(products) used, to signify thoughts (perspectives), for communication 
(practices), by different people (persons).‖ 
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2. Culture Position in EFL 
The definition of culture that has been elaborated before implicates 
that culture influences the way people think, act, feel, and experience 
others. It means that the same applies to students in the language 
classroom (Lange, 2011: 14). They see and perceive the behaviour of 
people through their own cultural vision. This perception is transferred 
through language and how it is explained is influenced by one‘s cultural 
frame.  
When it comes to the teaching and learning practice, as Gao (2006) 
presents it, the interdependence of language learning and cultural learning 
is so evident that one can conclude that language learning is culture 
learning and consequently, language teaching is cultural teaching. Gao 
further states that foreign language teachers should be aware of the place 
of cultural studies in foreign language classroom and attempt to enhance 
students' cultural awareness and improve their communication 
competence.  
Culture learning has been for a long time associated with historical 
approach as language teachers come from humanistic background. 
Students were made to learn facts and figures about country‘s culture 
although connections between culture and language were missing. The 
culture traditionally taught was called ‗big C‘ culture, it referred to ―the 
great achievements of people as reflected in their history, social 
institutions, works of art, architecture, music and literature‖. Customs, 
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traditions and practices carried out in everyday lives were called ‗small c‘ 
culture (Saluveer: ). 
Definition of culture as products, practices, perspectives, 
communities and persons by Moran is best suited for the purpose of 
language teaching.Moran (2001:17) defines culture as the evolving way of 
life of a group of persons, consisting of a shared set of practices associated 
with a shared set of products, based upon a shared set of perspectives on 
the world, and set within specific social contexts. He further claims that 
―evolving way of life reflects the dynamic nature of culture.‖  
According to Tomalin (2008), culture in English is taught as a fifth 
language skill, in addition to listening, speaking, reading and writing. He 
further argues that teaching of culture in ELT should include cultural 
knowledge (knowledge of culture's institution, the big C), cultural values 
(the 'psyche' of the country, what people think is important), cultural 
behaviour (knowledge of daily routines and behaviour, the little c), and 
cultural skills (the development of intercultural sensitivity and awareness, 
using English language as the medium of interaction). 
―What the fifth language skill teaches you is the mindset and 
technique to adapt your use of English to learn about, understand and 
appreciate the values, ways of doing things and unique qualities of other 
cultures. It involves understanding how to use language to accept 
differences, to be flexible and tolerant of ways of doing things which 
might be different to yours. It is an attitudinal change that is expressed 
through the use of language.‖(Choudhury, 2013; Choudhury, 2014). 
 
The development how culture takes position in English teaching 
and learning especially English Foreign Language can be divided into four 
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periods. Firstly, it started in the late 1950s and the beginning of 1960s 
which culture focused on reading literature. In the second period, in the 
late 1960s, the position of culture takes place into vocabulary and glossary 
replacing reading of literature. In the period of 1970s – 1980s, the position 
of culture took place in the form of language pragmatics. It functions as 
sociolinguistic facts. This function is wider than the previous position 
because it was related to social function. The last but not least, in the last 
period, in the late of 1990s-now, culture has become the authentic 
language as the part of the crucial integration in the teaching and learning 
process (Savignon, 2002: 41). 
 
3. The Goal of Culture Integration in EFL  
Fenner (2000: 142) claims that the aim of foreign language 
education should be ―to give the learner opportunity to develop cultural 
knowledge, competence and awareness in such a way that might lead to 
better understanding of the foreign culture, the ‗other‘ as well as of the 
learner‘s own culture, the ‗self‘ There is some confusion in how the terms 
cultural knowledge, awareness and competence are used in literature on 
the teaching of culture. Therefore, some clarification of the terms is 
needed. 
Cultural knowledge, according to Byram (1989: 120), is structured 
and systematically presented information about the other culture which 
provides a necessary ‗framework‘ for understanding it (Byram 1997: 61). 
Tomlinson and Masuhara (2004: 6) add some more features that 
27 
 
 
 
characterise cultural knowledge. In their opinion, it is usually external, that 
is presented by somebody else; static, that is not modified from one‘s own 
experience; articulated, that is reduced to what words can express; 
stereotypical; and lastly, reduced, depending on the information available. 
It is most commonly presented in the form of descriptions, explanations, 
statistics, and generalisations as well as of anecdotes and examples to 
illustrate the generalisations. 
Cultural awareness is based on knowledge of the other as well as 
one‘s own culture. However, it should not be simply seen as ―replacing 
one-way view with a two-way view‖ (Pulverness 1999: 27) as the concept 
is much larger. Tomalin and Stempleski (1993: 5) define cultural 
awareness as ‖sensitivity to the impact of culturally induced behaviour on 
language use and communication.‖ They add that it includes awareness of 
one‘s own culturally-induced behaviour, awareness of the culturally-
induced behaviour of others and lastly, an ability to explain one‘s own 
cultural standpoint. 
Byram (1997: 60) explains more thoroughly what abilities are 
involved in cultural awareness. According to him, it may be seen as an 
ability to reflect on one‘s own cultural identity, question taken-for-granted 
values and beliefs and compare one‘ own culture with that of the 
interlocutor‘s. Comparison forms a basis for understanding and helps 
learners to ―perceive and cope with difference‖ (Byram 1998: 4).  
Tomlinson and Masuhara (2004: 6) characterise the nature of 
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cultural awareness contrasting it with cultural knowledge. They claim that 
it consists of perceptions of one‘s own and other people‘s cultures which 
are internal, that is they develop in the mind; dynamic, that is they are 
constantly being added and changed; variable, that is modified from 
experience; multi-dimensional, that is represented through sensory images 
and mental pictures; and, lastly, they are interactive, that is they are 
interrelated and influence each other. While cultural knowledge is mostly 
gained from other people, cultural awareness is gained from personal 
experience either directly through visits to foreign countries or indirectly 
through music, films and literature. 
Competence can be defined as ―the sum of knowledge, skills and 
characteristics that allow a person to perform actions‖ (CEF 2000: 9). In 
understanding the other culture, intercultural (also sometimes referred to 
as socio-cultural, Byram 2000: 9) competence and intercultural 
communicative competence have been the most commonly discussed ones. 
According to Byram (2000: 9, 1997: 49-54), intercultural competence 
involves five elements: (1) attitudes: curiosity and openness, suspending 
disbelief about one‘s own and other cultures, (2) knowledge: products and 
practices of one‘s own and the other culture, societal and individual 
interaction, (3) skills of interpreting and relating: interpreting documents 
or events from the other culture and relating them to the documents from 
one‘s own culture, (4) skills of discovery and interaction: ability to acquire 
new knowledge and operate knowledge, skills and attitudes in real-time 
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communication and (5) critical cultural awareness/political education: 
ability to evaluate critically practices and products of one‘s own and the 
other culture. He concludes: 
In short someone with some degree of intercultural 
competence is someone who is able to see relationships between 
different cultures – both internal and external to a society – and is 
able to mediate, that is interpret each in terms of the other, either 
for themselves or other people. It is also someone who has a 
critical or analytical understanding of (parts of) their own and other 
cultures – someone who is conscious of their own perspective, of 
the way in which their thinking is culturally determined, rather 
than believing that their understanding and perspective is natural. 
(Byram 2000: 9)  
 
Intercultural competence together with learners‘ linguistic, 
sociolinguistic and discourse competence form intercultural 
communicative competence (ICC) (Byram 1997: 73). Learners with an 
ICC can link the knowledge of the other culture to their language 
competence through their ability to use language appropriately (Byram 
1997: 71). 
Culture Integration in the ELT can mean developing any of these 
aspects discussed. What paid most attention to is depends on the aim of 
culture teaching as well as the situation in which it is taught. In the present 
thesis, mostly the development ofcultural knowledge and awarenesssis 
discussed. The main reason for this is that, traditionally, the emphasis of 
culture integration in the language classroom has been on the acquisition 
of cultural knowledge and, more recently, on developing cultural 
awareness. Also, these two constitute an important aspectof the 
intercultural competence. 
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4. Topics for Culture Integration in the EFL 
What a huge task trying to list the topics for culture integration in 
the ELT is can be seen from the list of 62 topics compiled by Brooks 
(1986: 124-128, first published in 1964). His list includes, for example, 
greetings, patterns of politeness, verbal taboos, festivals, folklore, music, 
medicine, hobbies, learning in school, meals, sports and careers. However, 
he claims that such a list is in no way exhaustive and stresses that the 
learners‘ age and needs should be considered. 
Chastain (1988: 303-304) has compiled his list using an 
anthropological perspective. Similarly to Brooks, he claims that students 
can add topics with which they want to become familiar. In his list there 
are 37 topics, including family, home, money, religion, holidays, clothes, 
good manners and non-verbal communication. He considers the latter 
especially important to teach when students anticipate having direct 
contacts with speakers of the other culture. What he also emphasizes is 
that the discussion of these topics should be based on comparing 
similarities and differences of students‘ own and the target culture. 
The comparative approach is also emphasized by Durant (1997: 
31). His list consists of topics such as food, customs, the legal and judicial 
system, holidays, housing and gardens, social attitudes, and forms of 
political expression. He adds, though, that ―there seems to be little need for 
any fixed list or fixed order of themes‖ and the choice of topics depends on 
students‘ interests and suggestions (Saluveer, 2004:26). 
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Although lists of topics may be the easiest way to provide a cultural 
knowledge, this may lead to an unsystematic provision of information. 
Therefore, chosen topics can be grouped into areas or categories. The CEF 
(2001: 102-103) offers a list of seven categories that are considered 
characteristic of a particular European society and its culture. These 
include everyday living (e.g., food and drink, holidays and working 
practices), living conditions (e.g., housing conditions), interpersonal 
relations (e.g., class structure, family structures and relations between 
generations), values, beliefs and attitudes (e.g., social class, wealth, 
regional cultures, minorities and arts), body language, social conventions 
(punctuality, dress and behavioural and conversational conventions) and 
ritual behaviour (e.g., birth, marriage and death). 
Hasselgreen (2003: 47-52) suggests a list of categories based on 
those in the CEF. The categories have been regrouped and supplemented 
on the basis of students‘ essays and, therefore, consider their interests. The 
topics are centred around learners‘ intercultural abilities.  These are: the 
ability of coping with daily life activities, traditions and living conditions 
(e.g, in home, school and at festivals), the ability to deal with social 
conventions (e.g., ‗good manners‘, dressing and meeting people); 
confidence with the values, beliefs and attitudes of the foreign language 
users (e.g., what they are proud of, worry about and find funny), the ability 
to use verbal communication means (e.g., greeting, apologizing, 
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expressing gratitude, embarrassment and love) and lastly, the ability to use 
non-verbal language (e.g., body language and facial expressions). 
Byram and Morgan (1994: 51-52) suggest one community where 
the language is spoken to be taken for a closer study and offer nine broader 
analytical categories which should make up a minimum content of cultural 
learning. The categories (Byram and Morgan, 1994: 53-55) include social 
identity and social groups (e.g., social class, sub-culture identities and 
ethnic and cultural minorities), social interaction (e.g., verbal and non-
verbal behaviour, greetings at different levels, gender relationships and 
taboos), belief and behaviour (e.g., certain actions such as going to school 
and going to church and their meanings, and ‗recipe knowledge‘, that is, 
routine behaviours, e.g., how to use public transport), socio-political 
institutions (e.g., government, law and order and health care), socialization 
and the life-cycle (e.g., schools, family and education), national history 
(e.g., different periods and events), national geography (e.g., distribution 
of population, topography and climate and vegetation), national cultural 
heritage (e.g., embodiments from national culture from past and present), 
and stereotypes and national identity (e.g., explanation of stereotypes and 
symbols of national stereotypes and their meanings and national identity). 
They go on to say that a culture course either delivered on its own 
or integrated into language teaching should give learners ‗beacons‘ which 
help them to orientate themselves in the foreign culture and to understand 
it. 
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We are not proposing that language and culture courses 
should be history, sociology or geography courses. We want them 
rather to give an understanding of the significance of particular 
periods of history or social institutions or geographical facts in the 
understanding the foreign group has of itself and its identity. These 
can be then compared and contrasted with learners‘ own national 
views of their identity … (Byram& Morgan 1994: 52) 
 
Stern (1992: 219-222) emphasizes six categories which an average 
language learner is likely to require places, individual persons and way of 
life, people and society in general, history, institutions and, finally, art, 
music, literature and other achievements. He claims that a learner needs to 
have ―some sense of physical location to which to relate the target 
language‖. In syllabus design, Stern, similarly to Byram and Morgan, 
suggests that teachers should make a choice of a particular country or 
region where the language is spoken (Saluveer, 2004: 28). 
Individual persons and way of life, is in Stern‘s opinion the most 
important. Coming to terms with everyday life in the community not only 
familiarizes learners with customs of the community but also helps them to 
explore beliefs, thoughts and attitudes of its individuals. Second topic 
involves people and society, enables learners to identify significant groups 
indicating social, professional, economic and age differences. Stern thinks 
it is important that learners find out how native speakers view their society 
and the relations in it. 
Then, history of a particular country, Stern again stresses the native 
speaker‘s point of view. Learners need to know the main historical 
developments, historically significant symbols, historical personalities as 
34 
 
 
 
well as critical issues of past and present.The systems of government, 
education, social welfare, economic institutions, political parties and the 
media are also essential. He argues that learners‘ knowledge of these 
institutions should be comparable with that of the institutions of learners‘ 
home country.Arts and other achievements of the target culture, Stern 
claims that they should be familiar with them to the extent that these are 
common knowledge in the speech community and form what he calls 
‗common literacy‘. However, he points out that what matters most is what 
values these works of art convey. 
The requirements Stern sets for language learners, however, seem 
to be too demanding and quite difficult to meet in everyday teaching-
learning situations. Stern (1992: 222) himself suggests that teachers can 
overcome the vastness of material by careful selection and differentiated 
approaches. Factors such as learners‘ age and maturity, their previous 
language learning experience and educational background are to be 
considered. 
There have been several attempts to present a three-way division of 
culture. Hammerly (1982, cited in Saluveer, 2004: 35) distinguishes 
between information culture, behaviour culture and achievement culture. 
The first, information or factual culture, includes the information and facts 
an average native speaker would know about their culture and a second 
language speaker should be familiar with in order to understand how 
native speakers view their country. A foreign language learner should 
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know the behaviour culture which refers to people‘s actual behaviour and 
attitudes. Hammerly considers behaviour culture the most important aspect 
as knowing this contributes to successful communication with speakers of 
the other culture. Achievement or accomplishment culture, according to 
Hammerly, is related to the artistic and literary accomplishments of a 
particular country. 
Tomalin and Stempleski (1993: 7) present three interrelated 
categories of culture: products, ideas and behaviours. Similarly to 
Hammerly and Stern, they claim that behaviour culture should be 
systematically treated in every language class. Moran (2001: 24) argues 
that although a threefold distinction is easy to apply, there is an important 
dimension missing from it, namely people. Therefore he has added two 
dimensions: communities and people. 
Products in his definition are all artefacts produced or adopted by 
members of the culture as well as environmental issues are considered to 
be products of the culture. The products range from tangible objects such 
as written documents, clothing, and buildings to spoken language, music 
and institutions as family, education, politics, religion. ―Products, both 
tangible and intangible, are located and organized on physical places.‖ 
Practices are actions carried out by members of the culture individually or 
with other members. Language and other forms of communication and 
self-expression are forms of these practices as well as actions associated 
with social groups and use of products. Practices are both verbal and 
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nonverbal, including interpretations of time, space, and the context of 
communications in social situations relating also to appropriateness and 
taboos. Perspectives provide meaning and constitute worldview, they are 
often implicit. They cover ―perceptions, beliefs, values, and attitudes that 
underlie the product and that guide persons and communities in the 
practices of the culture.‖  Lastly, people are the individual members who 
embody the culture in unique ways. (Moran 2001: 25) 
 
B. Cultural Content in the ELT Materials 
Cultural content in ELT materials is still in debate. In expanding 
countries, the culture of native speakers seems to be forced to teach for the 
students with the respect of engagement with native speaking community. 
This is such of reasonable expectation since there are limited natural 
exposures in interacting with native speakers. However, this expectation is not 
always in line with the needs of global English and communicative purposes 
of the students (Kilickaya, 2004). What can be suggested is that teachers in 
EFL context are required to be more aware to such issue. They should be the 
ones who are responsible to make decision on the selection of cultural content 
for ELT classrooms based on their students‘ needs and cultural values 
Some researchers argue to integrate source culture target culture and 
international culture in the English classroom. Its theory is based on the 
Kachru‘s English speaking circle. Kachru (1985) categories English speakers 
into three concentric circles namely inner, outer, and expanding circle. In the 
inner circle the native speakers of English are found, e.g. Americans, 
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Australians, Canadians and the British etc. The outer circle includes speakers 
of English who are second language speakers of English, i.e. speakers who do 
not have English as their fist language but who use English in every day 
communication. Thirdly there is the expanding circle whose members are 
people who have learnt English as a foreign language(Jayanti & Norahmi, 
2014: 6; Matsuda, 2012: 177).  Indonesian learners who only taught English at 
schools and rarely use for daily communication belong to the expanding 
circle.  Since Indonesia is included in the expanding circle, students have 
greater opportunity to use English among non-native speakers than native 
English speakers. 
Kachru categorization gives implication on what culture to be taught in 
the English classroom. Cortazzi and Jin (1999) (as cited in McKey, 2004: 9) 
posits target culture, source culture and international target culture. They goes 
on say that the monoculture (e.g. native speakers‘ cultural content) in such 
materials used to teach English is supposed to be no longer maintained. This is 
what will happen when the local cultures where English is taught are 
acknowledged. In relation to this, English language learners in Indonesia need 
to learn about the target language culture together with Indonesian culture in 
order to communicate effectively, achieving communicative competence. 
The context of teaching and learning English in Indonesia, where 
English has been used as a lingua franca or international language, should 
adopt the goals of a lingua franca approach. The approach has been initiated 
by Kirkpatrick (2007: 382) who contends that a lingua franca approach based 
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on the goal of successful cross-cultural communication could be advantageous 
to both teachers and students. Therefore, a curriculum should be adapted or 
adopted to match the reality of the context. 
Kirkpatrick (2007: 386) suggests a curriculum which would include at 
least three strands: a) Students would need to be alerted to which linguistic 
features cause particular problems of mutual intelligibility, b) The curriculum 
would need to focus on how cultures differ and the implications of such 
differences for cross-cultural communication, c) Students would need to be 
taught the communicative strategies that aid successful cross-cultural 
communication. 
McKay (as cited in Alsagoff et.al, 2012: 30) stated that the cultural 
contents of materials should not be limited to native English-speaking 
countries and should include local cultural contents. It is supported by 
Kumaravadivelu (as cited in McKay, 2012: 338) which suggested that ―an 
international community need not be grounded in Western, English-speaking 
countries, nor would it necessarily prioritize local cultures; rather, it should 
provide space for multiple converging and contested voices in English from 
around the world to interact.‖ Furthermore, textbooks used as the guidance in 
teaching-learning activities are suggested to include more non-native speaker 
characters and source culture issues in the reading passages (Matsuda in 
Alsagoff et.al, 2012: 179). This leads to an assumption that English materials 
should be a blend between the local and the global cultures. 
In the same line, textbooks considered as one of crucial elements 
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inEnglish teaching have begun portraying culture of the Outer Circle countries 
and the Expanding Circles countries. It is beneficial for ELT because ―once 
cultural situations of the learners are portrayed; they can learn the language 
more effectively,‖ (Gass&Selinker, 2008). Although the portrayals of Culture 
of The Outer Circle Countries and The Expanding Circle Countries are 
suggested, it does not mean that the target culture should not be portrayed in 
reading passages. Again, the issue concerned here is a balance exposure of 
various cultures. 
With the global status of English, Brown (as cited in McKay, 2012: 
340) suggest the several approaches to material developers: a) providing 
students with awareness of linguistic and cultural differences in the various 
contexts in which English is learned and used, and furnishing them with 
strategies for handling such differences, b) using ―global appropriacy and local 
appropriation‖ to help learners be ―both global and local speakers of English‖ 
who can function both at home in their national culture as well as 
internationally; c) respecting the local culture of learning and promoting a 
sense of ownership and confidence in the local varieties of English; and d) 
including models of Outer-Circle and Expanding-Circle users of English so 
students realize that English does not belong exclusively to the Inner Circle. 
 
C. Textbook and Cultural Content 
English language teaching materials are anything which is used by 
teachers or learners to facilitate the learning of English language. Based on its 
purpose, ELT materials can be divided into authentic and instructional 
materials. Textbook is included into instructional materials designed for 
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specific purpose.  
1. Definition of Textbook 
The textbook is a book used as a standard source of information for 
formal study of a subject and an instrument for teaching and learning 
(Graves 2000: 175). It should be regarded as one of the many sources 
teachers can draw upon in creating an effective lesson and may offer a 
framework of guidance and orientation. Additionally, the textbook 
provides confidence and security for an inexperienced teacher who finds 
adapting existing textbooks challenging especially for tailored work 
related courses. 
Textbook as the foundation of curriculum (Defianty and Kultsum) 
plays an important role in teaching learning process. Graves (2000: 175) 
mentions several functions of textbook. First, it provides structure and 
syllabus for a program.  Second, it is visually appealing. Third, it helps 
standardize instruction by providing a basis for assessing students' learning 
such as tests. Fourth, textbooks include variety of learning resources and 
supporting materials (teacher's guide, cd, worksheets, and video). Last, 
because textbooks have good structure and well-formed, it is efficient for 
teachers and helps maintain quality of students within a program across a 
given level.  
From an instructional point of view, Richards (2000) has seen the 
importance of textbooks from five perspectives. First, textbooks serve as 
the primary carriers of information and school knowledge. Second, it helps 
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teacher in structuring and organizing learning. Third, textbooks guide the 
pupil in his perception and comprehension of the outside world, in putting 
together knowledge acquired from sources other than the curriculum, in 
mastering what he/she has learned. Fourth, textbooks offer records of prior 
events, which will influence future events, so textbooks can help learners 
envision the future. Last, as textbook contents reflect a particular point or 
set of values from which to perceive life, textbooks can play a central role 
in transforming the student and hence the society, because they define 
which version of reality should be taught to the youth. 
The textbook can be a major source of cultural elements besides 
providing linguistic and topical contents which necessarily reflect the 
ideology inherent in the EFL context of a particular circle. Cortazzi and Jin 
(1999: 198) maintain that EFL (English as a Foreign Language) and ESP 
(English for Specific Purposes) textbooks are expected to reflect a range of 
cultural contexts and include intercultural elements. These, in turn, should 
raise learners' awareness of intercultural issues and enable them to 
communicate effectively and appropriately in a variety of communicative 
contexts. However, in most textbooks, the focus is still on developing the 
four language skills and cultural notes are often given as a background or 
supplementary information.  
According to Skopinskaja (2003: 42), most foreign language 
textbooks fall into two categories: international/global textbooks and 
local/locally produced textbooks. The first type includes teaching materials 
42 
 
 
 
that are produced for the international market. According to Pulverness 
(1995: 7)(cited in Choudhury, 2014: 13), such textbooks "are centred on 
topics with fairly broad trans-cultural appeal" and contain material that 
could be set anywhere because of their universal nature they are widely 
used. Cunningsworth (1984: 62) maintains that the relative lack of culture 
specificity and transparent situations for presentation of language items 
make such material readily acceptable in almost any country of the world. 
Local textbooks, on the other hand, include materials that conform to the 
requirements of the national curriculum of a particular country. Local 
textbooks usually develop learners‘ awareness of their own cultural 
identity as well as including material that promote learners‘ awareness of 
the target culture (Skopinskaja 2003: 42).  
Depending on their cultural component, textbooks can be grouped 
according to how language and cultural syllabi are related to each other:  
those which have a cultural syllabus but make no claims to be language 
course books – offering themselves in a supplementary role; those which 
aim to be fully-functioning language course books but claim to have a 
serious cultural syllabus; and language course books which make wide use 
of cultural input (but almost always have very little learner cultural 
output). 
Textbooks of the first category are often used in foreign language 
specialized schools, where culture is taught on a separate course. At 
ordinary/mainstream schools teachers use them in language classes in 
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order to give students additional material. They are rarely used as 
traditional language textbooks.  There are both internationally and locally 
produced textbooks that fall into the second category. The third group 
includes textbooks that are produced for the international market. They 
give learners information about other cultures either in separate sections or 
on separate pages, for example Opportunities and contain tasks which ask 
students to compare the other cultures with their own. They, therefore, 
comply with the main principle of the comparative approach that 
knowledge and understanding of one‘s own culture forms a basis for 
understanding the other. 
 
2. Cultural Content in the English Textbook  
As has been explain in the previous section about cultural content, 
it can be seen that some researchers argue to including culture from around 
the world in the ELT materials. To facilitate this study, researcher decides 
to put some cultural content aspect in analyzing the 2013 curriculum 
English textbook for the twelfth grade. They are dimensions of culture and 
categories of culture. 
 
a. Dimension of Culture 
Moran has initiated to define dimensions of culture. He defined 
culture as the interplay of products, practices, perspectives, communities 
and persons (2001:23). However, Yuen (2011: 461) simplifies the 
category into four Ps by eliminating communities dimension. Yuen (2011: 
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459) stated cultural dimensions can be conceptualized as ―a system of code 
(products) used, to signify thoughts (perspectives), for communication 
(practices), by different people (persons).‖ 
1) Products  
Products in Moran definition are all artefacts produced or 
adopted by members of the culture as well as environmental issues are 
considered to be products of the culture. They reflect a culture‘s 
perspectives. The products range from tangible objects such as written 
documents, clothing, and buildings to spoken language, music and 
institutions as family, education, politics, religion. ―Products, both 
tangible and intangible, are located and organized on physical places.‖  
Yuen (2011: 462) as cited in Kim (2013: 87) defined products 
as a system of code that measures a cultural dimension in four broad 
aspects: artefacts, place, institution and art forms.  Artefacts include 
cultural issues such as foods, language, and money. Place refers to 
building or cities associated with particular cultures. Institutions refer 
to family, law, economy, religion, education, and politics. Art forms 
include cultural topics dealing with music, dancing, or painting.  
2) Practices  
Practices are actions carried out by members of the culture 
individually or with other members. ‗Practices‘ characterizes another 
cultural dimension that measurers various aspects such as customs, 
daily life and society. Language and other forms of communication 
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and self-expression are forms of these practices as well as actions 
associated with social groups and use of products. Practices are both 
verbal and nonverbal, including interpretations of time, space, and the 
context of communications in social situations relating also to 
appropriateness and taboos.  
They represent the knowledge of ―what to do when and where‖ 
and how to interact within a particular culture. Example of practice are 
rites of passage, the use of forms of discourse (e.g., use of formal vs. 
informal forms of address), the use of space (norms of respect in 
social interactions), the social ―pecking order‖ meal times, table 
manners, gestures and other nonverbal forms of communication, turn-
taking (in conversation or in games), playing behaviours, traditions 
related to holiday celebrations, shopping behaviours, socially 
appropriate behaviours for interviewing, dating, weddings, funerals, 
etc. 
3) Perspectives 
Perspectives provide meaning and constitute worldview, they 
are often implicit. They cover ―perceptions, beliefs, values, and 
attitudes that underlie the product and that guide persons and 
communities in the practices of the culture.‖  They represent a 
culture‘s view of the world. 
Examples of Perspectives: youth valued over age or vice versa, 
importance of individual freedom; independence, importance of 
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family, the belief that bigger is better, valuing of sports/entertainment 
over education, values attached to bilingualism, multilingualism, 
monolingualism, value of having (ownership), belief that humans are 
part of the natural world and must respect and care for it, value 
associated with personal privacy 
4)  Person  
Person refer to the individual members who represent the 
particular cultures and communities. Personal identity and life history 
play key roles in the development of a cultural person A story about 
Martin Luther King, Jr. described in an English textbook can be a 
good example of the cultural aspect of ‗persons‘. 
 
b. Categories of Culture 
Textbooks across the world are different cultural orientations; 
whether they are based on source cultures, target culture or 
international target cultures. Source cultures refer to learners‘ own 
culture, target culture is the culture in which the target language is 
used as a first language while international target cultures refer to 
various cultures in English, or non-English-speaking countries which 
use English as an international language (Cortazzi and Jin, 1999: 204-
210) 
According to Cortazzi and Jin (1999:204-210), there are 
threetypes of cultural information being suggested to be included in 
language (English) textbooks: 1) target culture materials, 2) local 
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culture materials, and 3) international culture materials. Learners in 
EFL/EILcontexts should be provided various opportunities such as the 
help of well design English textbooks to effectively develop their 
intercultural communicative competence (Chao, 2010: 202). Based on 
the opinions or suggestions of scholars discussed above, the Main 
Categories of Culture was developed by Kim and Paek in 2013 as an 
evaluation guide to explore the tendency of cultural types and 
intercultural issues presented in the main texts (activities/practices) of 
the chosen textbook. Finally, five categories of culture were decided. 
They are Source/Local Culture (SC), Target Culture (TC), 
International Culture (IC), and Universal culture. The cultural 
categories have been modified to help the research. It can be explained 
as follows: 
1) SC refers to students own culture (Indonesian Culture) 
Source culture is the learners‘ own culture Indonesian 
culture. This is a very broad term covering what the learners face in 
their daily life including custom, tradition, behaviour, and so on. 
Exposing their own culture, according to Norahmi and Jayanti 
(2014: 7), will engage the learners in teaching learning process. 
This is because the learners are exposed aspects related to their 
daily life. In addition, source culture is also promoted in order to 
strengthen their national and local identity. 
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With regard to the Indonesian government‘s mission of 
integrating character building in the teaching and learning process, 
source culture should be maintained. This will strengthen the 
awareness towards local and national aspect of Indonesia. Besides, 
local culture should also facilitate the students‘ multicultural 
background in the classroom. Due to the fact that textbooks are 
used throughout the country, the various aspects of local culture 
must be presented. 
2) TC 
Target culture is the culture of English-speaking countries. 
Based on Kachru‘s (1985) three concentric model of English-
speaking model presented in Matsuda in Alsagoff, et.al 2012: 
176, target culture belongs to the countries on the inner circle. 
Those consist of United Kingdom, United States of America, 
Australia, New Zealand, and Canada where English becomes the 
first language. Target cultural exposes the learners with the 
authentic aspect of language use. The importance of local culture 
in ELT is that it provides a pragmatic aspect of English use to the 
students. This is because they are expected to also understand not 
only how to express something correctly but also how to perform 
certain functions appropriately. This requires them to understand 
the culture of English speakers. The understanding of such 
concept will shape them as better English learners since the 
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students have opportunity to understand the culture of English 
speakers. This is also a means of promoting cross-cultural 
understanding towards other cultures. 
3) IC  
International culture covers a wide range of culture other 
than source culture and target culture. This can be presented by 
using various cultures across the world. The diversity of world 
culture integrated in textbooks serves two functions (Matsuda in 
Alsagoff, et.al 2012: 177). First, it portrays both geographical 
spread and functional diversity of English nowadays. Second, it 
also illustrates the specific functions of English as well as its co-
existing statues with the local ones. 
As the spread of English use throughout the world, 
international culture is an important thing to be incorporated in 
learning materials. This is aimed at introducing learners with 
realities that they will face in reality. Also, the incorporation of 
such culture will also strengthen their knowledge of cross cultural 
understanding towards other cultures. To do so, international 
culture should be presented in various ways includes cultures of all 
countries in the world (European countries, countries in Latin 
America, Africa, and Asia) except Indonesia and English speaking 
countries.  
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4) UC includes general knowledge/content that is not specific to any 
particular culture or country. 
The categories of culture are expressed through the form 
of cultural information. There are at least eight cultural 
information related to cultural content inside the textbooks 
(Adaskou, Britten &Fahsi, 1990). They are 1) descriptive text, 2) 
cultural notes, 3) dialogues for habitual action, 4) contextualized 
writing task, 5) idioms and collocation, 6) realia, 7) sound 
recording, and 8) visual illustration.  
 
D. Previous Studies 
The current research regarding analysis of cultural content in the 
textbooks was done by Kurnia Citra Dewi in 2017. She proposed a master 
thesis entitledCultural Contents in An English Language Teaching (ELT) 
Textbook: A Case of Indonesia.This research is aimed at investigating what 
cultures are dominantly presented in an English textbook used by Senior High 
School students grade X in Indonesia, entitled Bahasa Inggris and how they 
are presented. The data were collected from the analysis of the textbook, 
interview with one of the authors, and questionnaires distributed to four 
English teachers. The method used in this study is descriptive content 
analysis. Some underlying models proposed by Cortazzi and Jin (1999) and 
Yuen (2011) were used as the main framework for analyzing the textbook. 
The investigation revealed two main facts. Firstly, source, target, and 
international cultures are presented in vivid imbalance proportion. Source 
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culture, in the forms of tangible products such as naming, places, clothes, and 
famous people, is the most dominant cultural contents presented in the 
textbook. Secondly, most of those cultural contents are presented through 
pictures and monologues/reading texts. In accordance to the pedagogical 
implication, the findings of this study may encourage material developers to 
take into account cultural aspects which are beneficial for English learners in 
ELT materials for their future designs. 
The second study is the one conducted by Arnis Silvia in 2014. She 
proposed an master thesis entitled "Cultural Content in English Textbook 
Used at Madrasah  TsanawiyahNegeri DKI Jakarta. She covered up the 
cultural information, cultural types, cultural sense and cultural elements in her 
analysis. She also conveyed whether the textbook supporting intercultural 
communicative competence or not. Based on her result, the two series 
textbooks namely English on Sky and English in Focus  indicated that surface 
culture is more dominant than deep culture. She found that the textbook do 
not support intercultural communicative competence since it only fulfil the 
basic awareness of Byram classification. 
The third research comes from international journal conducted by 
Chao (2011), who analyzed the cultural content and its hidden curriculum of 
one popular internationally published ELT textbook: New American Inside 
Out (elementary level/2008). His applied content analysis method, based on 
the two coding schemes: The Five Dimensions of Culture and the Categories 
of Culture. The results show that this textbook has promoted different 
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dimensions of culture with a focus on the introduction of western products, 
persons and perspectives. The content related to linguistic practices is found 
not specific to any culture or country; however, the bias in favor of Target 
Culture (English-speaking countries) is obvious throughout the textbook. 
Less interest has been put on the presentation of local and Asian cultures. As 
for the arrangement of intercultural issues, most of them are put in speaking 
activities but center on personal sharing of experiences instead of carrying out 
intercultural reflection and awareness. He suggests are those textbooks 
enriching components about the target/foreign culture/s and if those textbooks 
helped learners to become not only communicatively competent but also to be 
intercultural.  
Second journal written by Kang Ming Yuen in 2011 becomes main 
preliminary study. Yuen in his case study entitled ―The representation of 
foreign cultures in English textbooks‖  investigated the representation of 
foreign cultures in Hongkong secondary schools. By using four elements of 
culture such as: products, practices, perspectives, and persons, he analyzed 
the content of culture of EFL textbooks. Further he stated that the English 
textbooks are commonly providing the students with the tourist‗s 
perspective‗which appeal the students with cultural products of entertainment, 
travel, and food but less in the depth of cultural material. The similar research 
was revealed by the previous study by Juan who investigated the cultural 
content of EFL materials in China. It suggests that the representation of target 
culture (western culture) placed the prominent role in the textbooks while 
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Chinese culture is minorly represented. Additionally, intercultural 
competence is not focused in the textbooks thus comparisons and contrasts 
between cultures are rarely found. 
The last related cultural content research is done by Korean 
researchers, Kim Sun-Young and JiwonPaek in 2015. Their research is 
entitled An analysis of culture-related content in English textbooks that 
published in Linguistic Research 32 (Special Edition) page 83-104.  This 
study investigates the representation of culture-related contents in five 
English textbooks for second year middle school students in Korea from a 
multicultural perspective. He applied three broad aspects of culture, including 
the 'cultural dimensions', 'cultural categories', and 'cultural themes', as the 
evaluation framework. The research showed an imbalance in the representing 
textbook materials regarding students' intercultural communicative 
competences. From his finding, he suggests that English teachers have to 
select English textbooks that applicable to the teaching practices under the 
multicultural perspectives. He also gives suggestion for textbook publishers 
to redress the existing imbalances in the representation of cultural contents. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter discusses research design and approaches. How research 
questions are connected to the conceptual frames in earlier pages is explained. 
Information about coding and analyzing are also provided. 
A. Research Design  
This study employs content analysis method, but descriptive 
qualitative in native since the purpose of this study is to gather complete 
description about cultural content both in written texts and visual images. 
Krippendroff (2004: 18) defines content analysis as a research technique for 
making replicable and valid inferences from texts (or other meaningful 
matter) to the contexts of their use. It provides new insights and 
understanding of particular phenomena. Content analysis includes 
quantification process that classifies the content into numerical data, and 
measures the frequency of the appearance of the analysis unit in each 
category.  
 
B. Data  
Data in qualitative studies can be either texts or visual. Furthermore, 
Creswell (2007) identified that the data could be words, pictures, themes, 
ideas and any messages that are planned to be communicated, and the text can 
be written, visual or spoken forms that are served as a medium of 
communication, such as books, pictures, films and documents. In this study, 
41 
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researcher uses all textual and visual material related to cultural content in the 
textbook. Textual materials includes descriptive text, dialogues about 
everyday life, contextualized writing task, and realia, while visual material 
are gathered from illustration and photograph. 
To answering the first research question the material relating to 
cultures, including all the texts and the images, was abstracted. Each unit is 
divided into numerous sections. The same item from any of the eight aspects 
above is counted more than once if it appears again in a different section. The 
length of each section may vary from a few hundred words to a few sentences 
such as some grammar examples. For visual data, the recording unit is 
counted based on the item appearance. For the second research question, 
materials are defined as referring to cultures when there is a mention or 
depiction of products, practices, perspectives, or persons and its connection 
with the origin is obvious. 
 
C. Source of Data 
The data are taken from text and illustration on the English textbooks 
for twelfth grade. It is standardized textbook that coming along the 
implementation of the 2013 curriculum. The textbook is entitled 
―BahasaInggrisKelas XII‖ that published for senior high school or vocational 
school in Indonesia. The content of the textbook is divided into two section; 
for first and second semester. For the first semester, the content is distributed 
in six chapters while the next nine chapters for the second semester. Each 
chapter is presented in different theme. The distribution can be seen below: 
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Chapter 1 Let's Visit Seattle!  
Chapter 2 What Does It Mean?  
Chapter 3 Have A Look At Life Underwater  
Chapter 4 I Can't Believe it!  
Chapter 5 Do You Know How to Apply for a Job? 
Chapter 6 What Do They Look Like?  
Chapter 7 Read The Nature  
Chapter 8 Students Don't Bully  
Chapter 9 Do You Know How Potteries are Made?  
Chapter 10 What Can We Learn from Baduy People?  
Chapter 11 Who Was Involved?  
Chapter 12 What's The News?  
Chapter 13 It's Garbage In Art Works Out 
Chapter 14 Tell Me How...  
Chapter 15 Do It Carefully 
Chapter 16 Let's Make a Better World for All  
 
D. Research Instrument  
As this research is content analysis of the cultural contents inside the 
BukuBahasaInggrisKelasXII  which belongs to qualitative design, the main 
instrument of this research is the researcher herself. Also, as the tool of the 
research, the researcher has to use the theoretical framework to answer 
research questions and divide the cultural content into some divisions such as 
categories of culture and the dimension of culture. 
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E. Technique of Collecting Data 
The technique used to collect the data in this study is documentary 
analysis. Documentary analysis is a methodology in the social sciences for 
studying the content of communication. Cresswell (2007) defines document 
as "the study of recorded human communications, such as books, websites, 
paintings and laws" The cultural content analysis is firstly conducted through 
tabulating the types of information based on the constructed frameworks and 
analyzing the content based on the theories used. Therefore, researcher 
chooses open codingas data collection procedures. 
To help researcher in the data collection process, the first research 
question, researcher used Moran‘s dimension of culture coding guideline. It 
consists of five categories and each category is divided into subcategories. 
The five categories are: 
Moran‘s dimension of culture code 
PER = persons 
PRO = product, 
PRA = practice, 
PET = perspective, 
COM = communities 
Table 3.1 Example of Cultural Dimension Coding 
Data Code 
Feel the fresh air on your face as you sail to 
Bainbridge Island on 
02/CH.01/P.02/PRO 
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Note: 
02  : number of data 
CH.01 : number of chapter 
P.02  : number of page 
PRO  : Cultural Dimension category 
After all the texts are recorded, the data then categorize using 
checklist of dimension of culture and categories of culture. The checklist 
about categories of culture proposed by Chao (2011) is used to answer the 
second research question. He divides culture into five categories as follows: 
Chao‘s categories of culture code 
SC = source culture 
TC = target culture 
IC = international culture 
UC = universality across culture 
The data from previous coding then add the above code. To simulate 
howto code the data, here the researcher gave the example: 
Table 3.2 Example of Categories of Culture Coding 
Data Code 
Feel the fresh air on your face as you sail to 
Bainbridge Island on 
02/CH.01/P.02/PRO/TC 
 
02  : number of data 
CH.01 : number of chapter 
P.02 : number of page 
PRO : Cultural Dimension category 
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TC : Categories of Culture 
 
F. Unit of Analysis 
The units which were analyzed were pictures, reading texts, dialogues, 
and contextualized writing and speaking tasks in each unit. Furthermore, 
different levels of cultural content were defined and placed under different 
categories: a) a simple mention, b) depiction, c) display of something. These 
levels are described briefly as the following. 
1. A simple mention: It covers the name of a person, things or places 
without any further details about its nature.  
2. A depiction: It covers a description in and/or beyond sentence level which 
gives more detail information about the nature of the subject. 
3. A display: It covers a visual input (a picture, a map, a figure, etc.) 
showing anything contextual or cultural. For instance the pictures 
showing the flag of Indonesia, pictures of Indonesian figures, etc. 
 
G. Trustworthiness 
Suggestions for specific content-analytical quality criteria, most 
recently put forward by Krippendorff  are trough validity and reliability 
(Mayring, 2014: 110). However, the researcher prefers use reliability to show 
the quality of the data. Reliability itself can be performed through stability, 
reproducibility, and accuracy. 
Stability can be tested by applying the instrument of analysis again to 
the material. This is a form of intra-coder agreement and a measure for 
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reliability in the traditional sense (comparable to retest reliability in test 
theory). It is very easy to accomplish and therefore highly recommended 
within qualitative content analysis: After the coding process the analyst starts 
again with coding from the beginning of the material without knowing his or 
her preview codings, at least for a part of the material. Then he or she 
compares the two results. This gives insights if the rule application had been 
stable during text analysis. If the results are very different, the rules (units, 
category definitions, abstraction levels, coding agendas) should be revised 
and all the material should be analyzed again. If there are only small 
differences, this should be reported as measure of reliability. 
Reproducibility means the extent to which the analysis leads under 
different circumstances to the same results. This factor depends on the 
explicitness and accuracy of the process description, and can be measured via 
inter-coder agreement. Usually this procedure is labelled as inter-coder 
reliability, but it is more objectivity in the sense of independence of the 
results from the analyzing person.  
Mayring (2014: 114) suggests three different levels of inter-coder 
agreement tests. First is to give only the texts to be analyzed and the research 
question(s) to a second person. A second way would be to give to a second 
coder the texts to be analyzed together with all content-analytical rules 
(procedure, units, category definition, coding agenda for deductive category 
assignment). Last, she recommend a ―lighter‖ test where the second coder has 
insight in the whole material, definitions, and coding of the first coder. He 
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works as supervisor and checks if he or she can confirm the analyses of the 
first coder. 
 
H. Technique of Data Analysis  
Sutopo (2002: 96) defines analysing data as a process of organizing 
and arranging the data into pattern, category, and a set of basic cassisification 
so the theme can be found and the researcher hypothesis can be formulated as 
what the data advised. The data analysis method applied in this research 
adapts Miles and Huberman‗s model. They state that there are three main 
components in data analysing process namely: data reduction, data display, 
and drawing conclusions and verification 
1. Data reduction  
Reducing the data is the first step of analysis process. According to  
Miles and Huberman (1992: 16) data reduction can be interpreted as the 
process of selection, simplification, and transformation of the data to the 
field note. In this step, the researcher simplifies complex data by extracting 
recurring themes via coding.The coding went to two stages which 
conducted according to the research questions. The first is thedimension of 
culture exploration in the textbook. At this stage, all the materials in the 
textbook which represents product, practice, perspective, andpeople were 
shorted and marked. The specific materials which were examined are 
gathered from descriptive or informative text, dialogues about everyday 
life, contextualized writing task,realia and visual illustration.After all the 
data are coded, the researcher moves to second research question.the data 
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are categorized based on its types of culture whether it falls into source 
culture, target culture, international culture, or universal culture. 
2. Data display  
Data display is an arrangement of information and narrative 
description displayof the data can be in the form of narrative sentences, 
matrix, picture/scheme, network activity, and table to support narration. In 
this step, the researcher  
Table 3.3 Example of Cultural Dimension Display 
Data Code  Explanation 
…as you sail to 
Bainbridge Island on a 
Washington State Ferry. 
01/CH.01/P.02/PRO  
 
3. Drawing conclusions and verification 
The last step of the data analysis is verification them as a means of testing 
the validity of findings. After the data has been audited, the frequencies of 
each category are presented.  Frequency of the data is converted into 
percentage. The percentage is compare and analysed to investigate the 
most frequent occurrence, the less frequent occurrence and the least 
frequent. 
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CHAPTER IV 
FINDING AND DISCUSSION 
 
Having undergone the steps and procedures mentioned in chapter three, 
this chapter points out the findings and discussions of the study based on the 
content analysis of cultural dimension and cultural categories in the 2013 
curriculum English textbook for the twelfth grade. 
A. Research Finding 
This section illustrates the number of cultural contents which are 
represented in in the 2013 curriculum English textbook for the twelfth 
grade. The results are presented by following the research questions. First of 
all, the media in which cultural are presented is discussed. In this part, every 
audio-visual and textual media such as pictures, reading texts, dialogues 
which expose some characteristics and/or elements representing certain 
groups or countries are counted as cultural presenting media. Then those 
elements/cultural contents are classified into four dimensions of culture; 
products, practices, perspectives, and persons. After that, those dimensions 
were categorized into which culture they belong. 
 
1. Dimension of Culture found in the 2013 Curriculum English 
Textbook for the Twelfth Grade 
For the first research question, the 2013 curriculum English 
textbook for the twelfth grade has been studied based on Yuen's 
dimension of culture. It covers four dimension namely product, practice, 
50 
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perspective and persons. The research finding can be described as 
follows. 
a. Product  
The dimension of product is presented in various elements. 
Such elements as artefact, place, institution, and arts were identified. It 
included various form of geographical space, educational institution, 
document, food, transportation, building, landmark and so on. The 
dimension of product is recorded 87 times of appearance trough the 
textbook. The detailed data can be seen in the appendix 3A. 
 This dimension was mostly recorded by a simple mention. It is 
only slightly mention in a word without any further explanation. For 
example the textbook mentioned formal public school institution such 
as SMA Jakarta and SMK .Some simple mentioned also included 
some place, especially geographical space such as Banten, Sumatra, 
Denpasar, Malang, Laos, Vietname, Iran, etc. Some buildings such as 
downtown‘s galleries, coffeehouses, cafes were also identified. House 
ware such as bowl, dinner plate, microwave too. Another product was 
recorded too such as camera, radio, bike, shoes, and winter cloth. 
Laskar Pelangi, famous novel written by Andrea Hirata, is included as 
artifact in the form of literature product. 
Some product dimensions also explain in a detailed description. 
Researcher found 5 texts that consist of thorough description of a 
product. First, the text is about visiting Seattle. Seattle or Emerald 
65 
 
 
 
City is included in one of America region. This text presented some 
spot of tourist destination that can be visited in Emerald City. It 
explains clearly what can be done for the best experience in there. 
Second, a descriptive text is about the Humber Bridge, a landmark in 
England. This explains clearly about the length, height, the construct 
of its bridge. Third, the procedure text on how to make chocolate 
dipped strawberry. It is included what the ingredients to make it, This 
text can be a good example of food element. Fourth is a song lyric 
from Michael Jackson entitled ―Heal the world‖ 
Last, the descriptive text about Persian pottery. This text 
explains the history of Persian pottery, types of Persian pottery based 
on its design. To analyze the data in the form of descriptive text, the 
data is counted as one data, then it was broken down into any another 
aspect that can be recorded as a unit of analysis. The example on how 
to analyze the data can be seen in the table 4.1 below 
Table 4.1 Example of Product Dimension 
Data Code Explanation 
…These included the 
western partof the country, 
namely the area west of 
the Zagros mountains (1) 
(Lurestan), and the area 
south of the Caspian Sea 
(2). These two areas are 
chronologically as far as is 
known today, the earliest. 
The third region is located 
in the north-western part 
of the country, in 
Azarbaijan (3). The 
1.) 131
/CH.09/P
134/PRO 
2.) 132
/CH.09/P
134/PRO 
3.) 133
/CH.09/P
134/PRO 
4.) 134
/CH.09/P
135/PRO 
5.) 13
5/CH.09
It can be seen from the 
left column, places 
relating to the origin of 
pottery making history. 
The Azerbaijan, Zagros 
mountains, the Caspian 
Sea, Kerman region and 
the Kavir can be 
recorded as product that 
mention geographical 
places. As Kim 
(2013:87) proposed 
places including the 
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fourth area is in the 
southeast, i.e. the Kerman 
region (4). To these four 
regions one may also add 
the Kavir (5) area, where 
the history of pottery 
making can be dated back 
to the 8th millennium 
BCE. 
/P135/P
RO 
name of cities, countries 
and building as element 
of product dimension. 
 
Besides above mentioned descriptive text, that reveals some 
elements of product above, there are visual elements that recorded as 
product dimension. This visual element commonly presented in the 
textbook to support a descriptive text. The example of visual elements 
can be seen in the table below. 
Table 4.2 Visual Elements in Product Dimension 
Data Code  Explanation 
 
193/CH.
15/P.208
/PRO 
The visual image of 
chocolate dipped 
strawberries can be a 
good example of 
cultural productin the 
form of food. As stated 
by Kramsch, culture 
can be presented in the 
form of 4f, food, 
festival,  
 
170/CH.
11/P164/
PRO 
 
This is picture of 
Humber bridge, one of 
famous landmark in 
England. 
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140/CH.
10/P149/
PRO/SC 
This is a picture of 
anyaman bamboo. It is 
a traditional wall that 
commonly used in 
several regions in 
Indonesia.  
 
 
 
 
b. Practice  
As presented in chapter two of this study, culture is a way of 
life. It covers material and non-material manifestations. The practices 
which are identified in the textbook did contain cultural loads since 
they present ways of life of people, more specifically they mostly 
presented daily life such as congratulating others, giving compliments, 
showing care/attention, daily activities, and so on. The dimension of 
product is recorded 46 times of appearance trough the textbook. The 
detailed data can be seen in the appendix 3A. It is commonly 
presented in the form of dialogue as follow: 
Table 4.3 Showing Care as Practice 
Data Code Explanation 
Risna : Hello? 
Fadil : Hi. This is Fadil. 
Risna : Hi, Fadil. You sound 
terrible. Are you all right? 
Fadil : No, I am not. I can‘t go to 
school today. 
Risna : Oh, I am sorry to hear 
that. What‘s the problem? 
Fadil : My stomach hurts 
terribly. I think I have a fever as 
well. 
70/CH.04/P.
49/PRA 
The dialogue is 
happened 
between Risna 
and Fadil on the 
phone. It covers 
common 
expression that 
can be used to 
show sympathy to 
people. This 
included as 
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Risna : Oh, no. You have to see 
the doctor soon. 
Fadil : This evening. 
Risna : Good. Get well soon, 
Fadil. Bye. 
Fadil : Thanks. Bye. 
‗practice‘ because 
it reflect the ‗act‘, 
communicative 
practice, as Kim 
(2013:87) 
proposed. 
 
Besides aspects of daily life, researcher also found a specific 
custom that dig up from the text about indigenous communities. It 
includes a living system, dressing system, and survival system. 
Although those practices only exist in those communities, it can be a 
good example of practice that facilitates students to be better 
understood differences in culture. The further explanation can be seen 
in the table 4.4 below. 
Table 4.4 Practice of Indigenous communities 
Data Code Explanation 
Baduy Dalam wear white 
and black cloth as 
clothing, meanwhile 
Baduy Luar wear black 
and other colors of 
clothing just like us. 
150/CH.10/
P149/PRA 
The dressing system of 
Baduy is example of 
custom.  
The Baduy relies on 
farming to meet their daily 
needs.  
153/CH.10/
P149/PRA 
This sentence is 
explained the living 
system. 
They are nomadic and live 
their life based on hunting 
and gathering, although 
many of them now have 
agricultural land.   
165/CH.10/
P153/PRA 
This is a part of Living 
system of Anak dalam. 
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Furthermore, researcher also found custom about birthday party 
that now commonly held in Indonesia. Practice as Yuen (2011: 463) 
stated also includes some topics relating to the society. It reflects an 
implementation of environmentally issues programs, educational 
system programs, and living system. Researcher found it in excerpt of 
Jakarta post news item that tells online system of public school 
registration, 3R conference and program in Surabaya, and living in 
apartment. For clearer explanation, researcher provided some example 
in the table 4.5 below. 
 
 
Table 4.5 Practice Relating to Society 
Data Code Explanation 
According to him, the 
trend of living in an 
apartment in Jakarta 
started only 10 years ago.  
172/CH.11/
P164/PRA 
Since the increase of 
civil people in 
Indonesia and limited 
of location, The trend 
of living is changing. It 
is an example of 
practice relating to 
society. 
This year‘s student 
admission system has 
three phases… 
179/CH.12/
P.181/PRA 
The development of 
technology also brings 
a new practice. Online 
public school 
registration become 
popular since the 
internet invasion. 
The mayor said the city 
also runs a program for 
children called eco school. 
189/CH.13/
P.196/PRA 
This issue is also near 
to our society today. 
The practice of 
ecofriendly program is 
more and  more applied 
in the many cities in 
Indonesia. 
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Besides above mentioned descriptive text, that reveals some 
elements of practice above, there is one visual element that recorded 
as practice dimension. It was found along the descriptive text of 
visiting Seattle in the part that describes Pike place market. For more 
clear explanation, the analysis can be perform in the table below. 
Table 4.6 Visual Illustration of Practice 
Data Code Explanation 
 
22/CH.
01/P.02
/PRA 
This photograph reflects 
the activity between seller 
and buyer in the market. 
This activity can be a good 
example of daily life 
practice. 
 
c. Perspective 
Perspective represents the perceptions, beliefs, values and 
attitudes that underlie the products and guide people‘s behavior in the 
practice of culture Kim (2013: 87). They can be explicit but often they 
are implicit. The dimension of perspective  is recorded  31 times of 
appearance trough the textbook. The detailed data can be seen in the 
appendix 3C. The 2013 curriculum English textbook for the twelfth 
grade provides perspective dimension through perception of making 
BFF. It is shown in a descriptive text that explains some 
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characteristics of BFF. The example of perception as perspective can 
be identified as follow: 
Table 4.7 Example Perspective Dimension 
Data Code  Explanation 
First, true friends have a 
commitment to their 
friends‘ happiness. True 
friends are consistently 
willing to put their friends‘ 
happiness before friendship.  
104/CH.08/
P121/PER 
 
This paragraph is 
explain about the 
principle on how to 
find a true friend.  
True friends will not refrain 
from telling something that 
may even risk breaking the 
friendship for the sake of 
their friends‘ happiness. 
That is because they will not 
lack the mercy to correct 
their friends when the 
friends are wrong. 
105/CH.08/
P121/PER 
This is a perception 
that a true friend will 
not refrain from 
telling something. It is 
common in culture 
around the word. 
 
‗Perspectives‘ include cultural materials that convey the 
particular perceptions, values, and beliefs. the above mention example 
of perspective domension can be included as belief. It can be seen 
from the data number 104, it is commonly believed that that true 
friend has characteristic as having commitment to their friends. The 
second one also reflects the belief that true friend will not refrain from 
telling something that may even risk for the sake of frienship. 
Perspective is also depicted as attitudes that appear in the 
contextualized writing task. The attitude that found is commonly 
about a guideline when someone want to keep friendship. It still 
relates to the previous section. This is good example on the 
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perspective aspect that may be directly practiced by student in their 
life. It will guide students' behaviour toward friend or other 
people.They mostly tell attitude toward self and other. The example 
can be seen as follow: 
Table 4.8 Attitude As Practice Dimension 
Data Code Explanation 
To be a good person, never 
___________ yourself and 
other people because every 
human being is God‘s 
masterpiece that have their 
own designated 
contribution in making the 
world a better place. 
108/CH08
/P124/PE
R  
This attitude explains on 
how to see ourself or the 
other. It tells us about 
equal ability to make a 
better place.  
The key to winning 
friendship and being 
positively popular is never 
use ________ and 
sarcastic words to other 
people.   
111/CH08
/P124/PE
R 
This attitude explains to 
not to say something 
sarasm. By this way, 
people would keep 
friendship.  
(give) advice should be 
done carefully by using 
non demeaning words. 
121/ 
CH08/P12
6/PER 
Telling with the right word 
will make someone feel be 
understood.  
 
d. Person 
As Kim stated, person refers to individual members who 
embody the culture and its communities in unique ways. Personal 
identity and life history play key roles in the development of a cultural 
person. Some famous person from political or entertainment field are 
found in the textbook. The dimension of product is recorded 40 times 
of appearance trough the textbook. The detailed data can be seen in 
the appendix 3D. Tri Risma Harini as the Mayor of Surabaya and 
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Ahok Basuki Tjahaja Purnama represent famous people in political 
field. This is in line with Yuen (2011: 463) argument that famous 
individual‘s fall in person category. Harold Pinter, Andrea Hirata and 
Maher Zein also show up as representation famous person from 
entertainment field. 
Table 4.9 Example of Person Dimension 
Data Code Explanation 
Mayor Tri Rismaharini 188/CH.13/
P.196/PEO 
This name is appeared 
in the excerpt of news 
item that explain that 
her region become the 
host of the 3R 
conference. She is 
famed for many 
movement to make 
Surabaya better, so 
her name is recorded 
in people dimesion. 
British playwright Harold 
Pinter, a master of sparse 
dialogue and menacing 
silences who has been an 
outspoken critic of the U.S.-
led war in Iraq, was the 
surprise ____________ of 
the Nobel literature prize on 
Thursday. 
177/CH.11/
P.175/PEO 
This text explain 
toroughly how Harold 
Pinter win the Nobel. 
As kim (2013: 87) 
stated,Personal 
identity and life 
history play key roles 
in the development of 
a cultural person, 
that‘s why this text 
fall in the people 
ategory.  
 
Researcher also found a detailed description about two 
indigenous communities in Indonesia, Anak Dalam and Baduy. She 
decided to include these two communities as it represents 
characteristic of kind of Indonesian people. Person dimension also 
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represents through a typical name which refers to a specific place of a 
country. Typically Indonesian name slightly appears as Interlocutors 
such as Joko, Raisa, Bagus, Indah, Nina, Toni, Luki, Farah, Lina, 
Dian, Rian, Bejo, Butet, Nyoman, Lukman, Made, Riza, Zeni, Ida, 
Roni, subagyoand Bagus. Besides that, name from around the world 
such as George, Edwin, and Peterson are also appear but not as 
frequent as Indonesian name. 
To summarize the data, the presentation of dimension of 
culture involving product, practice, perspective, person and 
communities can be seen as follow:  
Table 4.10 Dimension of Culture in the 2013 Curriculum English 
Textbook for the Twelfth Grade 
No Dimension of Culture Frequency Percentage 
1 PRODUCT 86 43% 
2 PRACTICE 46 22% 
3 PERSPECTIVE 31 15% 
4 PERSON 40 20% 
TOTAL 203 100% 
 
From the table above, it can be seen that the dimension of culture 
presentation shows an imbalance among dimensions. The highest 
presentation is occupied by product dimension with 43% appearance 
through the the textbook. Practice falls to the second place with 22% 
appearance. The person and perspective dimension follow with 20% and 
15% appearance. 
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2. Categories of Culturefoundin the 2013 Curriculum English Textbook 
for the Twelfth Grade 
The cultural categories to examined the 2013 Curriculum English 
Textbook for the Twelfth Gradeborrowed Kim's categories. The categories 
are target culture, source culture, international culture and universal culture. 
For this second research finding, the data used came from the the previous 
finding but with an indication of the origin that entails the data.The detailed 
finding can be seen as follow: 
a. Source Culture 
Source culture refers to the learners‘ own culture, in this case 
is Indonesian culture. Following Yuen‘s cultural dimension, source 
culture was divided into product, practice, perspective, and person 
dimension. The source culture is recorded 89 times of appearance 
trough the textbook. The detailed data can be seen in the appendix 4A. 
Started from product dimension, the source culture performed through 
a slightly mention of art product, a novel entitled Laskar Pelangi. It is 
one of famous novel written by Andrea Hirata.  
Products were also dominated by place element, especially 
name of city or region. It mentions slightly without any further 
information for example Surabaya, Padang, Banten, Sumatra, Malang 
and Denpasar. It is also recorded a name of tourist destination namely 
Lake Toba. Some institution, especially educational institution, also 
appears in the textbook. SMA 14 Jakarta and SMK 94 are two 
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example of public school institution that appears in an excerpt of news 
item. All of those places are located in Indonesia, that is why these 
places recorded under source culture category. 
For example, Made reflects Balinese name. Joko and Bejo 
reflect typically Javanese name. For famous persons, the presentation 
is also limited. Tri Rismaharini and Basuki Ahok Tjahaja Purnama as 
the representation from government field only appears in an excerpt 
from news item that posted in Jakarta post. Descriptive text explains 
clearly about indigenous community in Indonesia namely; Baduy and 
Anak Dalam, are one of complete presentation of local culture in 
Indonesia. This description gives information about customs, 
dailylifes. This community also brings specifics practices that only 
exist there.  
For practice dimension, the data mostly find in dialogue about 
everyday life. The essential point to record this dimension is the 
interlocutors of the dialogue itself. If the interlocutors reflects 
typically Indonesian name, the practice falls in source culture. This is 
in line with Brown (in McKey, 2012: 157) that stated English in 
locally use context. Here is example  
Table 4.11 Example of Source Culture 
Data Code Explanation 
Stranger : Excuse me. I need 
to go to Arjosari. How long 
will it take from this bus 
station? 
Tania : Around one and a 
80/CH.04/
P.50/PRA 
The dialogue is 
happened between a 
stranger and Tania. The 
stranger askedTania the 
direction to Arjosari. 
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half hours. 
Stranger : Do I have to 
change buses? 
Tania : Yes. You have to 
change at Gadang 
terminal. 
Stranger: Thank you. 
Tania : No worries. 
The dialogue is 
included in the source 
culture category 
because there is an 
indication of Indonesian 
culture. It is Tania 
name and two place, 
Arjosari and Gadang 
Terminal. 
 
Practices brought by specific communities in Indonesia were 
also mentioned. For example, the living system that still based on 
nomadic, hunting and gathering and agricultural practice. One more 
example is the practice from Baduy that separates the Baduy Luar and 
the Baduy Dalam. It acts as a buffer zone to stop visitors from 
entering the Sacred Inner circle, the Baduy Dalam. 
Source culture also performed through visual illustration. It 
covers photograph of product dimension and persons. Product is 
reflected by a picture of anyaman bamboo. A photograph about some 
people walking and children playing becomes reflection of person 
dimension. It also depicts a realia of job vacancy. The detailed 
explanation can be seen in the table below. 
Table 4.12 Visual Illustration of Source Culture  
Data Code Explanation 
 
 
140/CH.
10/P149/
PRO/SC 
This is a picture of 
anyaman bamboo. 
It is a tradisional 
walls that 
commonly used in 
several region in 
Indonesia. This 
picture actually 
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belongs to visual 
illustration of 
Baduy descriptive 
text. So it is 
included in the 
source culture. 
 
141/CH.
09/P149/
PEO/SC 
This picture depicts 
daily activity of a 
community. It can 
be seen in the 
photograph some 
tradisional housing 
and a woman wear 
caping that 
indicates 
Indonesian culture. 
Moreover, this 
picture actually 
belongs to visual 
illustration of 
Baduy descriptive 
text. So it is 
included in the 
source culture. 
 
95/CH.0
5/P.72/P
RO/SC 
The realia tells 
about job vacancy 
held by Apika Plaa. 
This realia consist 
of aspect of street 
name, namely Jl. 
Ahmad Yani. it 
indicates that it 
commonly name 
street Indonesia, 
therefore this realia 
included in source 
culture category. 
 
 
b. Target Culture 
Target culture is the culture of English-speaking countries 
based on Kachru‘s (1985) three concentric model of English-speaking. 
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Target culture belongs to the countries on the inner circle. Those 
consist of United Kingdom, United States of America, Australia, New 
Zealand, and Canada where English becomes the first language. The 
target culture is recorded 89 times of appearance trough the textbook. 
The detailed data can be seen in the appendix 4B. Target culture 
presentation is like source culture where the product dimension 
occupies the highest rates of appearance with 25 times data recorded.  
The product dimension is expressed through several descriptive 
texts. The first is a text description about a city entitled "6 things you 
should do, when you visiting Seattle". Since Seattle or Emerald city is 
included in the part of America therefore researcher to record all of 
unit analysis in the text as target culture category. The mechanism can 
be performed through the table 4.13 Below  
Table 4.13 Product Dimension of Target Culture 
Data Code Explanation 
Feel the fresh air on your 
face as you sail to 
Bainbridge Island on…. 
02/CH.01/P.02
/PRO/TC 
This text describes 
some popular spot 
that recommended to 
be visited. Places 
that can be a tourist 
destination are 
recorded as product 
dimension. 
….a Washington 
StateFerry. From the 
ferry you can enjoy the 
view of the Seattle skyline. 
03/CH.01/P.02
/PRO/TC 
Artifact in the form 
of transportation can 
be included as 
product from the 
target culture. 
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Beside reflected by a text, product in the target culture is also 
represented by visual element. The visual element commonly comes along 
the descriptive text. Here are the researcher performed how to categorizes 
visual element as a product from target culture. 
Table 4.14 Visual Element Reflected Target Culture 
Data Code Explanation 
 
193/CH.15/P.2
08/PRO 
The visual image of 
chocolate dipped 
strawberries can be a 
good example of 
cultural product 
from food. This food 
is originated from 
American culture, so 
it falls in this 
category. 
 
25/CH.01/P.04
/PRO/TC 
Boeing can be found 
around the world.  
Because this picture 
specifically presents 
to support the Seattle 
text, it is recorded as 
target culture.   
 
Persons dimension in the target culture is represented by an excerpt 
of new item about Harold Pinter that won a Nobel for the best literature. It 
is presented in the form of fill in the blank task. This can be a good 
example of person dimension. Another example of person dimention 
perform through a simple mention of tipically target culture name for 
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example, George, Peterson and Edwin. However this presentation is still 
limited compare with the representation of persons in the source culture. 
Practice is another essential dimension of culture. The target 
culture is still limited in the presentation. In the form of custom, it can be 
found a planning of birthday celebration. Some practice relating to 
communicative practice still limit at the description level of some 
expression that commonly used in some situation such as expression of 
surprise and expression of showing care. The interesting thing is the 
practice also found in the form of visual illustration where the source 
culture not presented. The visual illustration can be seen in table 4.15 
below. 
Table 4.15 Visual Illustration Reflecting Practice Dimension of Target 
Culture 
 
22/CH.01/P.0
2/PRA/TC 
Visual illustration 
can be a good source 
of cultural 
dimension. In the 
photograph on the 
left, it caan be seen 
some people buying 
at the market. It is 
actually part from 
Visiting Seattle text. 
It explains what is 
done in the Pike 
Place market, so it is 
recorded as practice. 
 
 
Perspective on Perspective on the other hand is reflected 
trough a writing task that mention idiom of 'no pain no gain'. It only 
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recorded once. It is very limited compare with other dimensions of 
culture that reflect the target culture. Although the presentation of 
cultural dimension of the target culture still limited, at least, the 
textbook has presented all of dimension including product, practice, 
perspective and person. 
 
c. International Culture 
International culture covers a wide range of culture other than 
source culture and target culture. International culture should be 
presented in various ways includes cultures of all countries in the 
world (European countries, countries in Latin America, Africa, and 
Asia) except Indonesia and English speaking countries. The 
international culture is found 13 times appearance. It only covers 
product and persons dimension. The product dimension is represented 
by place element. It mostly find in the descriptive text entitled Persian 
Pottery. The text is broken up and reveals some name of a country that 
can be included in the international culture. It Azerbaijan (in …The 
third region is located in the north-western part of the country, in 
Azarbaijan.), Zagros mountains (in …namely the area west of the 
Zagros mountains) and Caspian Sea (in ….the area south of the 
Caspian Sea). Besides the explanation about Persian pottery, some 
persons also included in. Famous singer, Maher Zain is an example of 
person dimension. Another two simple mention record Congolese 
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farmers (in ...training 2000 Congolese farmers) and Indian ethnic 
group in America. 
Another cultural loads of international culture is found only as 
a word mention of some countries such as United Stated (in .... the 
strongest venom in the United states), Laos and Vietnam (in ...the 
donors will be send to Laos, Indonesia and Vietnaame), and Africa 
(in ...zebra are native to Africa). It is quite disappointing that the 
International culture is only give a small proportion in the 2013 
Curriculum Textbook. Moreover, there is no visual illustration 
exploration in the textbook. 
 
d. Universal Culture 
The universal cultural refers to general knowledge/content that 
is not specific to any particular culture or country.Universal culture is 
dominated by a simple mention of product dimension. It covers some 
modern tool such as camera, radio and internet, and also some house 
ware such as microwave, vessel, bowl, and dinner plate. It also 
included some document such as advertisement.  
Universal culture also explains thoroughly about perspective 
dimension. It can be found two descriptive text that tell about 
Characteristic of BFF and perspective about Bullying. it is mention 
some beliefs about characteristics of good friend. In the practice 
dimension, it is mostly consist of perspective about attitude toward 
self and other. 
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Table 4.16 Example of Perspective in Universal culture 
Data Code  Explanation 
First, true friends have a 
commitment to their 
friends‘ happiness. True 
friends are consistently 
willing to put their friends‘ 
happiness before friendship.  
104/CH.08/
P121/PER 
 
This paragraph is 
explain about the 
principle on how to 
find a true friend 
True friends will not refrain 
from telling something that 
may even risk breaking the 
friendship for the sake of 
their friends‘ happiness. 
That is because they will not 
lack the mercy to correct 
their friends when the 
friends are wrong. 
105/CH.08/
P121/PER 
This is a perception 
that a true friend will 
not refrain from 
telling something. It is 
common in culture 
around the word. 
 
This presentation, however, is considers limited since the 
exploration of universal culture mostly found by a word mention. 
Compare with target culture that provides 5 text that presented the 
cultural loads, the universal culture only provided 2 text. Moreover, 
the exploration of visual element is missing. But at least, the universal 
culture most frequently introduce dimension of perspective among 
culture. 
Based on the data presented, the categories of culture 
presentation can be sum up in the table as follow: 
Table 4.17 Categories of Culture in the 2013 Curriculum English 
Textbook for the Twelfth Grade 
No  Categories of Culture Frequency Percentage 
1 SC 89 44% 
2 TC 36 18% 
3 IC 13 6% 
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4 UC 65 32% 
TOTAL 203 100% 
 
Souce culture becomes the highest presentation with 44% 
appearance through the textbook. With 32% presentation, universal 
culture belongs to the second place. The target culture recorded with 
18% appearance is followed by international culture with 6% 
appearance. 
 
B. Discussion  
1. Dimension of Culture inthe 2013 Curriculum English Textbook for the 
Twelfth Grade 
Yuen (2011) mentions that language can be considered an 
artefact‗ or a system of code (products) used to signify thoughts 
(perspectives), for communication (practices) by different people 
(persons). Among fourth dimensions of culture, the textbook shows 
product as the dominating dimension followed by person and practice. 
This big percentage implies that culture is mainly shown by tangible 
objects instead of intangible objects. Products are shown by artefacts, 
such as food, building, and transportation and geographical places such 
as tourist destination, name of countries and cities. Persons are shown by 
simple mention local name and some famous public figures. Practices 
are shown by communication practice in daily life (dialogue in various 
occasions), some custom, and practice relating to specific society. 
Lastly, Perspective does not explicitly present in the textbook. Its 
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presentation mostly covers universal or common perception in world 
society but there is limited exposure in a specific culture. 
This dominant presence of product element is in line with 
Kramsch‗s survey showing that in many language classes, culture was 
frequently reduced to ―the four Fs‖ , which means ―foods, fairs, 
folklores and statistic facts. Similarly, it also supports Yuen (2011) 
study which shows that products relating to entertainment appear most 
frequently, followed by practices (celebrations like Halloween, 
Thanksgiving, Sapporo Festival), perspectives (presented in myths, 
stories, folklores), and lastly persons (Au Sung Kyii and Stephen 
Hawking). To sum up, the examined textbook covers product, person 
and practice but is lack of information about cultural perspective. 
 
2. Categories of Culture in the 2013 Curriculum English Textbook for the 
Twelfth Grade 
The overall occurrence of cultural categories suggests source 
culture presentation among categories of culture. It presents some local 
names, places, indigenous people and artefact. The universal culture that 
falls to the second place reflects product, practice and perspective. The 
target culture on the other hand, shows high product dimension, but has 
limited exploration toward practice, perspective and persons. 
Perspective is even only recoded by one data. The condition of 
international culture is not far better than target culture presentation. It 
does not include perspective from specific international countries. 
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Another dimension of culture representation is very limited compares 
with others cultural categories that has ben mentioned before. 
The prominent appearance of source culture is similar to English 
textbooks studied by Arnis Silvia (2014) and Kurnia (2017). This 
research also often reveals local references appeared in English 
textbooks. By incorporating local names, places, and artefact, it helps 
the learners to activate their local knowledge. By this mean, language 
learners can raise their own cultural awareness while learning the target 
language (Kilickaya, 2004). Additionally, McKay (2012) suggests that 
EFL/ESL instructional materials should also enrich learners‘ knowledge 
of their own language and culture and empower them to use English to 
express their unique identity to other people from different cultures. 
The target culture is served as product and person. This is in line 
with Paige, Jorstad, Siaya, Klein, and Colby (Saluveer, 2004: 60), in 
their review of the literature on culture learning in language education, 
who note that language textbooks often represent cultures by taking a 
tourist‘s perspective that focus on travel destination. This means that the 
target culture materials need also be infused general cultural values. 
Fortunately, quite a lot of content related to linguistic practices is found 
not specific to any culture or country that indirectly support target 
culture practice that is reflected throughout the textbook in form of 
dialogue.  
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On the other hand, the textbook suggests that international 
culture is given a small proportion in the textbook. This contradicts 
Brown (in Alsagoff et.al 2012: 153), that using international target 
culture materials would be the inclusion of cross-cultural encounters in 
which all interlocutors are bilingual users of English. This indicates that 
the textbook is not fulfilling global appropriation and it is not sufficient 
to prepare learners to be global speaker. 
What missing from culture presentation is the interaction among 
cultures which enables the learners notice the similarity as well as the 
difference among the cultures. The current textbooks mostly present the 
interaction within the speakers in Indonesian context. This could be 
modified by adding more interaction patterns with the native speakers 
(US and UK) and international culture (Korea, Japan, China, 
Philippines, Thailand, Abu Dhabi, Russia etc.). What can be concluded 
from this phenomenon is that English textbooks lack of passages that 
reflect the culture of other countries and the comparisons and contrasts 
between different cultures in the textbook should be addressed.
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
This chapter presents the conclusion based on the findings and discussion 
in previous chapter as well as offers suggestions for related parties. 
A. Conclusion 
From the previous findings and discussion, the results of thisresearch 
can be sum up as follow: 
1. Thattextbooks is expected to serve a rich cultural exploration. However, 
the 2013 curriculum English textbook for the twelfth grade has some 
limitation on its presentation of cultural content. The integration of 
culture in the textbook commonly shows the cultural content in the form 
of persons, and products, the practices, perspectives. The highest 
presentation is occupied by product dimension with 43% appearance 
through the the textbook. Practice falls to the second place with 22% 
appearance. The person and perspective dimension follow with 20% and 
15% appearance. 
2. The presentation of cultural categories is show an imbalance 
presentation. Souce culture becomes the highest presentation with 44% 
appearance through the textbook. With 32% presentation, universal 
culture belongs to the second place. The target culture recorded with 18% 
appearance is followed by international culture with 6% appearance. 
Source culture helps the learners to activate their local knowledge. It also 
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enriches learners‘ knowledge of their own language and culture and 
empower them to use English to express their unique identity to other 
people from different cultures. The target culture and international 
culture are missing an opportunity to provide learners with models of 
second language speakers or intercultural communication. Fortunately, 
universal culture helps served the textbook providing some cultural 
dimension. 
 
B. Suggestion 
Regarding the cultural representation, researcher suggests some point 
to add for several parties: 
1. For textbook writers 
For the textbook writers who design the textbook must be more 
paying attention to for further improvement The followings are some items 
must be considered by them: 
a. They have to put the cultural load into the balance portion such as the 
portion of source culture, target culture and international culture 
because the book is aimed to preserve cross cultural awareness as 
proposed by BNSP. Here, they need to understand their own compare 
then compare it to other culture to have cross cultural awareness 
among different cultures in order to initiates intercultural competence. 
b. The authors have to add such the section of cultural note, cultural 
point, cultural focus, etc. This point inserts to the part of text 
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presenting foreign attitude and opinion. English teachers of Senior 
High School 
The existence of cultural content in the textbook should be take 
part of exercise in English textbooks should be addressed to build 
learners cultural awareness. Since the book has limited numbers in 
dimensions of culture from various cultural categories the students can 
enrich their cultural information by adding their knowledge related to the 
cultural content in the textbooks for the EFL learning because nowadays, 
it is easy for them to find the authentic materials by the help from 
newspaper, novel, movie, drama and videos. 
While they are lack of other dimensions of culture related to some 
categories of culture, the English teachers must be the professional by 
giving extra cultural knowledge from other valid reference to the students 
in order to have better knowledge of intercultural information. Also, they 
must guide the students to comprehend and give respect in order to have 
cultural awareness among different culture. 
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Appendix 1 
Coding for Categories of Culture 
Recording Unit Coding 
There are 6 must-have experiences that you should 
do if you visit Seattle where city and nature come 
together. If you visit Seattle, arrive with this list in 
hand and you‘ll be off to a fool/of start for exploring 
the Emerald City‘s most unforgettable sights and 
sounds.  
01/CH.01/P.02/PRO/TC 
Feel the fresh air on your face as you sail to 
Bainbridge Island on 
02/CH.01/P.02/PRO/TC 
a Washington State Ferry. From the ferry you can 
enjoy the view of the Seattle skyline. 
03/CH.01/P.02/PRO/TC 
You can also stroll around downtown‘s galleries 04/CH.01/P.02/PRO/TC 
boutiques, 05/CH.01/P.02/PRO/TC 
coffeehouses  06/CH.01/P.02/PRO/TC 
and cafes, 07/CH.01/P.02/PRO/TC 
Seasonal gardens  08/CH.01/P.02/PRO/TC 
and natural woodlands at the Boodle Reserve is 
another option. 
09/CH.01/P.02/PRO/TC 
Why don‘t you tour Pike Place Market‘s produce 
stands and buy something you‘ve never tasted. The 
Pike Place Market is much more than a farmers‘ 
market. 
10/CH.01/P.02/PRO/TC 
…one of the many cozy B & Bs or resorts available 
throughout the Sun Juan Islands. 
11/CH.01/P.03/PRO/TC 
Here, you can tour the numerous art galleries in 
Friday Harbour. 
12/CH.01/P.03/PRO/TC 
…experimental works at Chihuly Garden and Glass 13/CH.01/P.03/PRO/TC 
Explore the Space Needle Pacific Science Centre….  14/CH.01/P.03/PRO/TC 
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Experience Music Project and a variety of cultural 
activities offered throughout the year. 
15/CH.01/P.03/PRO/TC 
…the world‘s most sophisticated aircraft be built 
before your eyes at the Boeing factory in Mukilteo. 
16/CH.01/P.04/PRO/TC 
…to watch the very same jets you may one day be a 
passenger on being assembled. 
17/CH.01/P.04/PRO/TC 
…tour the Theo Chocolate factory in Freemont… 18/CH.01/P.04/PRO/TC 
The factory trains 2,000 Congolese farmers to grow 
high quality cocoa. 
19/CH.01/P.04/PRA/TC 
2,000 Congolese farmers 20/CH.01/P.04/PEO/IC 
 
21/CH.01/P.02/PRO/TC 
 
22/CH.01/P.02/PRA/TC 
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23/CH.01/P.03/PRO/TC 
 
24/CH.01/P.03/PRO/TC 
 
25/CH.01/P.04/PRO/TC 
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26/CH.01/P.04/PRA/TC 
Anita : May I help you? 
Fatah : Yes, please. I need a book entitled "Visiting 
Seattle." 
Anita : Sure. We have one copy left. I'll get it for 
you. 
Fatah : Thanks.  
27/CH.01/P.07/PRA/SC 
Fatah 28/CH.01/P.07/PEO/SC 
Made : We have to submit the report of our visit to 
Lake Toba tomorrow but I think there are still a lot of 
problems with the grammar, spelling, and so on. 
Hilda : What if I take half of it and I'll edit the rest 
after I finish this one. 
Made : That's very thoughtful of you. Thanks a lot.   
29/CH.01/P.08/PRA/SC 
 
…visit to Lake Toba 30/CH.01/P.08/PRO/SC 
Made 31/CH.01/P.08/PEO/SC 
Hilda 32/CH.01/P.08/PRO/SC 
Father : Exam is around the corner. It's about time to 
go back to your study. 
Son : Okay, Dad. 
Father : If you want to pass the exam, you have to 
study harder. 
33/CH.01/P.09/PRA/UC 
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Son : Thanks, Dad.  
Dela : Where can I get inexpensive price for good 
quality shoes? 
Emi : If you want a good price, why don't you go to 
the factory outlet?  
34/CH.03/P.10/PRA/SC 
Mr.Lukman : If you want to be the chair of OSIS, 
offer a good program to improve the school 
environment. 
Nyoman : Sure, I will. 
35/CH.03/P.10/PRA/SC 
OSIS 36/CH.01/P.10/PRO/SC 
Nyoman 37/CH.01/P.10/PEO/SC 
Mr.Lukman 38/CH.01/P.10/PEO/SC 
Mom : If you don't put some cherries on it, your cake 
will look pale and dull. 
Etty : Yes, you're right. A cherry or two will help the 
appearance.  
39/CH.01/P.10/PRA/SC 
Etty 40/CH.01/P.10/PEO/SC 
Joko : If I am elected president, I will waive taxes for 
poor people. 
Edwin : I wish you all the best.  
41/CH.01/P.11/PRA/SC 
Joko 42/CH.01/P.11/PEO/SC 
Indah : Hey, guys, I think we should finish our 
assignment before Sunday. 
Bagus : You‘re right! It should be submitted on 
Monday. 
Lyla : But, do you have any idea what we should 
write about? 
Bagus : Let‘s have a look at some references from 
the internet. Maybe we can get some ideas. 
Lyla : That‘s a good idea! 
43/CH.01/P.30/PRA/SC 
100 
 
 
 
Bagus : I reckon we have to think of an animal 
underwater and make a poster about it. 
Indah : Look at this one. It‘s a giant squid. 
Lyla : Have a look at the size! It‘s very big! 
Indah : Listen, the article says that the size can be 10 
meters long. It‘s as big as a school bus! 
Indah : I‘d say we should make a poster about giant 
squid. 
Bagus : Yes, we can print out the picture and write 
the facts about a giant squid. I think it will be great! 
Lyla : that‘s agood idea! pay attention to this. The 
article says that a giant squid‘s eyes are the size of a 
dinner plate. Very Interesting!  
Bagus : Really? Wow! I think we should make a 
poster about it. 
Lyla : Yeah, I think so. 
Indah : Okay, let‘s get started! 
a poster about giant squid 44/CH.03/P.30/PRO/UC 
the size of a dinner plate. 45/CH.03/P.30/PRO/UC 
a school bus 46/CH.03/P.30/PRO/UC 
Bagus 47/CH.03/P.30/PEO/SC 
Lyla 48/CH.03/P.30/PEO/SC 
Indah 49/CH.03/P.30/PEO/SC 
The main reason why people hunt sharks is to use 
their  as food.   
50/CH.03/P.31/PRA/UC 
You are walking home with a friend one day. You 
see a boy falls off his bike. You and your friend think 
that you need to help him. 
You : Oh no! Look at the boy, he fell off his bike. 
You friend : I think we should go there and help him. 
51/CH.03/P.38/PRA/UC 
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You: okay! Let‘s go!   
his bike 52/CH.03/P.38/PRA/UC 
hold a surprise birthday party for my grandmother 
next week. 
Diana : Wow! That sounds great. How old is she? 
Amida : She‘ll be 75 on August 13. 
Diana : Really? I didn‘t know that she was that age. I 
thought that she WAS still around 60. She looks 
much younger. 
Amida : I think so. Thanks. 
53/CH.03/P.38/PRA/SC 
a surprise birthday party for my grandmother next 
week 
54/CH.03/P.38/PRA/TC 
Dialog 2 
Zahra : Have you heard the latest news about our 
school?  
Raisa : No. What about it? 
Zahra : It got Grade A from the National 
Accreditation Body. 
Raisa : Wow! Thats terrific! We should be very 
proud. 
Zahra : We are. It means that our school is of good 
quality. 
55/CH.04/P.47/PRA/SC 
Zahra 56/CH.04/P.47/PEO/SC 
Raisa 57/CH.04/P.47/PEO/SC 
the National Accreditation Body. 59/CH.04/P.47/PRO/SC 
Toni : Mum is planning to buy us each a study desk. 
Nina : ...........................? We don‘t need to share 
then. Thank God. 
Toni : Yes. I have wanted a bigger study desk for a 
long time 
60/CH.04/P.47/PRA/UC 
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Nina 61/CH.04/P.47/PEO/SC 
Toni 62/CH.04/P.47/PEO/SC 
Roni : .....................? Our favorite singer Maher Zain 
is touring again here next month. 
Ida : ...............................! That............................. 
Roni : We will get a discounted price for the concert 
tickets in the news agency if we can show our student 
ID card. 
Ida : Let's do it. 
63/CH.04/P.47/PRA/SC 
Our favorite singer Maher Zain 64/CH.04/P.47/PEO/IC 
the concert tickets 65/CH.04/P.47/PRO/UC 
our student ID card. 66/CH.04/P.47/PRO/UC 
Ida 67/CH.04/P.47/PEO/SC 
Roni 68/CH.04/P.47/PEO/SC 
Zeni : have you heard that due to the final date, 
project is extended? 
Riza : ...............................? 
Zeni : Yes. It will be due next month. 
Riza : .........................! .................. I haven‘t even 
started yet. 
Zeni : Neither have I. 
(47) 
69/CH.04/P.47/PRA/SC 
Risna : Hello? 
Fadil : Hi. This is Fadil. 
Risna : Hi, Fadil. You sound terrible. Are you all 
right? 
Fadil : No, I am not. I can‘t go to school today. 
Risna : Oh, I am sorry to hear that. What‘s the 
problem? 
Fadil : My stomach hurts terribly. I think I have a 
70/CH.04/P.49/PRA/SC 
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fever as well. 
Risna : Oh, no. You have to see the doctor soon. 
Fadil : This evening. 
Risna : Good. Get well soon, Fadil. Bye. 
Fadil : Thanks. Bye. 
(49) 
Fadil 71/CH.04/P.49/PEO/SC 
Risna 72/CH.04/P.49/PEO/SC 
Luki : What‘s the matter with you? Are you feeling 
OK? 
Farah : No, not really. I have a toothache. 
Luki : Have you seen the dentist? 
Farah : not yet. Many things to do in the office. 
Luki : You must talk to the boss. You have to leave 
early and go to the dentist. 
Farah : I‘ll do that. 
Luki : Hope you‘ll feel better. Take care. 
Farah : Thanks 
73/CH.04/P.50/PRA/TC 
Luki 74/CH.04/P.50/PEO/SC 
Farah 75/CH.04/P.50/PEO/SC 
Dian : What do we have to prepare for the next trip? 
Rian : We are supposed to bring winter clothes. 
Three pieces at least. We also have to take with us 
our personal medication. 
Dian: Are we supposed to bring some food as well? 
Rian: No. It‘s provided by the school. 
76/CH.04/P.50/PRA/TC 
winter clothes 77/CH.04/P.50/PRO/UC 
Rian 78/CH.04/P.50/PEO/SC 
Dian 79/CH.04/P.50/PEO/SC 
Stranger : Excuse me. I need to go to Arjosari. How 80/CH.04/P.50/PRA/SC 
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long will it take from this bus station? 
Tania : Around one and a half hours. 
Stranger : Do I have to change buses? 
Tania : Yes. You have to change at Gadang terminal. 
Stranger: Thank you. 
Tania : No worries. 
Arjosari 81/CH.04/P.50/PRO/SC 
this bus station 82/CH.04/P.50/PRO/UC 
… Gadang terminal… 83/CH.04/P.50/PRO/SC 
 
84/CH.04/P.51/PRO/SC 
George sebastian 85/CH.04/P.51/PEO/TC 
John Donaldson 86/CH.04/P.51/PEO/TC 
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Jawa pos 87/CH.04/P.51/PRO/SC 
advertisement 88/CH.04/P.51/PRO/UC 
Mr. Peterson  89/CH.04/P.51/PEO/TC 
Excel from ms. suit 90/CH.04/P.51/PRO/UC 
Butet frequently initiates speaking in English with his 
classmate 
91/CH.04/P.65/PEO/SC 
Bejo is a great master of martial art 92/CH.04/P.66/PEO/SC 
martial art 93/CH.04/P.66/PRO/UC 
…the National Oceanic and Atmospheric 
Administration (NOAA)… 
94/CH.04/P.66/PRO/UC 
 
95/CH.05/P.72/PRO/SC 
Catatumbo Lighning occurs only over the mouth of 
the Catatumbo River where it empty into Lake 
Maracaibo 
96/CH.07/P.106/PRO/IC 
Zebras are equids, a family of mammals and 
members of the horse family, native to Africa. 
97/CH.06/P.79/PRO/IC 
ullying includes harassment, physical harm, 
repeatedly demeaning speech and efforts to ostracize 
another person. Bullying is done with the intention of 
98/CH08/P114/PER/UC 
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bringing another person down. 
Physical Bullying: This is the most obvious form of 
bullying. In this type of bullying, the instigator 
attempts to physically dominate another teen. This 
usually includes kicking, punching and other 
physically harmful activities. These are designed to 
instill fear in the one bullied, and coerce him or her 
to do something. 
99/CH.08/P114/PER/UC 
Verbal Bullying: When someone verbally bullies 
another, he or she uses demeaning language to tear 
down another's self-image. Bullies who use verbal 
techniques excessively tease others, say belittling 
things, and use a great deal of sarcasm with the intent 
to hurt the other person's feelings or humiliate the 
other teen in front of others. 
100/CH.08/P114/PER/UC 
Emotional Bullying: This is even more subtle than 
verbal bullying. Teenage bullying that includes 
emotional methods aims at getting someone else to 
feel isolated, and alone. This type of bullying is 
designed to get others to ostracize the person being 
bullied. 
101/CH.08/P115/PER/UC 
First, true friends have a commitment to their friends‘ 
happiness. True friends are consistently willing to put 
their friends‘ happiness before friendship.  
102/CH.08/P121/PER/UC 
True friends will not refrain from telling something 
that may even risk breaking the friendship for the 
sake of their friends‘ happiness. That is because they 
will not lack the mercy to correct their friends when 
the friends are wrong. 
103/CH.08/P121/PER/UC 
The next characteristic is respect. True friends 104/CH.08/P121/PER/UC 
107 
 
 
 
respect their friends‘ life principle, and will not ask 
them to place the friendship before the principle. 
They will not ask their friends to compromise the 
principle in the name of friendship or anything else. 
The last characteristic dealt with a good influence. 
True friends inspire their comrades to live up to their 
best potential, and not to indulge their friends‘ best 
drive. 
105/CH.08/P121/PER/UC 
Best friends forever are friends with those traits. In a 
friendship of people with such characters, people can 
look forward to having healthy relationship, which is 
a contributory factor in life happiness. 
106/CH.08/P121/PER/UC 
The most sophisticated and delicious dish in the 
world, which is internationally acknowledged, has its 
____________ in Padang, West Sumatra. Do you 
know what that is? 
107/CH08/P124/PRO/UC 
 
To be a good person, never ___________ yourself 
and other people because every human being is 
God‘s masterpiece that have their own designated 
contribution in making the world a better place. 
Think positively. 
108/CH08/P124/PER/UC 
Our English teacher never makes us feel _________ 
and stupid if we make mistakes. We really enjoy 
learning English with him. 
109/CH08/P124/PER/UC 
Good teachers are concerned about creating positive 
and friendly atmosphere at school because uncaring 
atmosphere can lead to ________ growth of EQ 
(emotional quotient). 
110/CH08/P124/PER/UC 
The key to winning friendship and being positively 
popular is never use ________ and sarcastic words to 
111/CH08/P124/PER/UC 
108 
 
 
 
other people.  
We should stand together against those who 
________ us to do something negative, such as 
making fun of some of our classmates. 
112/ CH08/P124/PRA/UC 
I feel lucky to be one of the students here because 
this school _______ great learning enthusiasm and 
social concern into all its students. 
113/CH08/P124/PER/UC 
Widen your _________ smile. Sincere big smile on 
your face can make your own day and others‘ 
cheerful. That‘s the easiest way of doing good deed. 
114/CH08/P124/PER/UC 
When dealing with problematic students, the wise 
school principal chooses encouraging words that do 
not _____________ the students‘ positive self-image. 
115/ CH08/P125/PRA/UC 
Both of us come from poor family so that we have to 
work to get money for our school tuition. That 
difficulty has strengthened the bond between 
________ and me. We always help each other.  
116/ CH08/P125/PRA/UC 
(develop) good relationship is more rewarding than 
making trouble. 
117/ CH08/P126/PER/UC 
Tip waiters ten to fifteen percent is a custom here. 118/ CH08/P126/PRA/UC 
(prevent) bullying is every body‘s obligation. 119/CH08/P126/PER/UC 
(wash) dishes is my daily chore. 120/ CH08/P126/PRA/UC 
(give) advice should be done carefully by using non 
demeaning words. 
121/ CH08/P126/PER/UC 
(teach) friends what we are good at can sharpen the 
skills that we have. 
122/ CH08/P126/PER/UC 
(smoke) damages teenagers‘ health, but some 
students keep on ignoring the fact. 
123/ CH08/P127/PER/UC 
(exercise) regularly is a strategic investment for a 
happy life in the future. 
124/ CH08/P127/PER/UC 
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(offer) help sometimes gives you nothing but a relief; 
and that leads to true happiness because we will feel 
meaningful. 
125/ CH08/P127/PER/UC 
Do not ever dream of [become] ________ successful 
without [work] _______ hard. There is no gain 
without pain. No pain no gain. 
126/CH.08/P 
P128/PER/TC 
Pottery is one of the oldest and most widespread of 
the decorative arts, consisting chiefly of functional 
objects (such as vessels, plates, and bowls) made of 
clay and hardened with heat.  
127/CH.09/P134/PRO/IC 
Vessels 128/CH.09/P134/PRO/UC 
Bowls  129/CH.09/P134/PRO/UC 
The history goes back to early Neolithic Age (7th 
millennium BCE) with the production of coarse, 
unglazed wares  
130/CH.09/P134/PRO/UC 
These included the western part of the country, 
namely the area west of the Zagros mountains 
(Lurestan), …  
131/CH.09/P134/PRO/IC 
and the area south of the Caspian Sea (Gilan and and 
Mazandaran). 
132/CH.09/P134/PRO/IC 
The third region is located in the north-western part 
of the country, in Azarbaijan. 
133/CH.09/P134/PRO/IC 
The fourth area is in the southeast, i.e. the Kerman 
region and Baluchestan. 
134/CH.09/P135/PRO/IC 
To these four regions one may also. add the Kavir 
area, where the history of pottery making can be 
dated back to the 8th millennium BCE 
135/CH.09/P135/PRO/IC 
Iranian pottery also has white (gombroon) wares. The 
term "Gombroon" derives from the old name of 
modern Bander Abbas, which in Safavid times was 
136/CH.09/P136/PRO/IC 
110 
 
 
 
an important port on the Persian Gulf. 
The term "Gombroon" derives from the old name of 
modern Bander Abbas, which in Safavid times was 
an important port on the Persian Gulf. 
137/CH.09/P136/PRO/IC 
Ikhsan : Atim, do you know how to make ceramic 
products? 
Ikhsan : What are the materials? 
Atim : Kaolin, felspard, kwarsa and ball clay. Mix 
them with water. 
Ikhsan : What‘s next? 
Atim : Filtering. The mixture must be filtered to get 
smooth material. 
Ikhsan : I see. And then they form it? 
Atim : Yes, correct. They do it by pouring the 
mixture in a cast, let it stand until it dries. 
Ikhsan : Then? 
Atim : the nexts step is firing in 1220 degree Celsius. 
It takes 10 hours firing and 24 hours \for cooling 
down 
Ikhsan : Wow, it‘s a long process. 
Atim : The last step is decorating. Here, the artists 
draw different kinds of pictures depending on the 
customer‘s order or their own creation. 
138/CH.09/P136/PRA/UC 
Bethek, a pottery-manufacturing area in Malang 139/CH09/P134-
136/PRO/SC 
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140/CH.10/P149/PRO/SC 
 
141/CH.09/P149/PEO/SC 
there is a traditional community that has turned their 
back away from modern technology. They don‘t own 
phones, use the Internet, wear shoes or listen to the 
radio 
142//CH.10/P149/PRA/SC 
phones 143/CH.10/P149/PRO/UC 
the Internet 144/CH.10/P149/PRO/UC 
shoes  145/CH.10/P149/PRO/UC 
the radio 146/CH.10/P149/PRO/UC 
This group lives close to the city of Banten and they 
are known as the Baduy people. 
147/CH.10/P149/PEO/SC 
the city of Banten 148/CH.10/P149/PRO/SC 
The Baduy Luar act as a buffer zone to stop visitors 
from entering the Sacred Inner circle, the Baduy 
Dalam. 
149//CH.10/P149/PRA/SC 
Baduy Dalam wear white and black cloth as clothing, 
meanwhile Baduy Luar wear black and other colors 
of clothing just like us. 
150/CH.10/P149/PRA/SC 
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Some people say that the black cloth the Baduy Luar 
people wear is an indication that they are not pure 
anymore, that they are breaking some rules of the 
community, such as their willingness to accept 
modern influence in their life. 
151/CH.10/P149/PER/SC 
Traditional Baduy houses in Kaduketu are made of 
bamboo that is bound with rattan wood 
152/CH.10/P149/PRO/SC 
The Baduy relies on farming to meet their daily 
needs.  
153/CH.10/P149/PRA/SC 
During harvest season, they will keep their paddy 
into the barn that is called ‗leuit‘. 
154/CH.10/P149/PRA/SC 
the barn that is called ‗leuit‘. 155/CH.10/P149/PRO/SC 
Electronic devices are banned inside Baduy Dalam. 
Hence, it is prohibited to take photographs. ―There 
are lots of stories about tourists who forced to take a 
shot but they were followed by bad lucks afterwards. 
Their camera fell down the hill or into the river,‖ said 
Jaka, a Baduy Luar native. 
156/CH.10/P149/PRA/SC 
Camera 157/CH.10/P150/PRO/UC 
The Baduy Dalam people think that taking photos is 
taboo and ____________ modern technology. 
158/CH.10/P151/PER/SC 
Visitors used to be prohibited to stay ____________ 
in Baduy Dalam, but nowadays it is _____________ 
as long as you make very good friends with people 
from Baduy Luar who can recommend you to one of 
the Baduy Dalam. 
159/CH.10/P151/PRA/SC 
113 
 
 
 
Baduy____________ are able to make their own 
clothes. They also ___________ some handicrafts 
that they make, like scarves, bracelets and fabrics for 
visitors. They also ______________ food, like 
homemade honey. 
160/CH.10/P151/PRA/SC 
Anak Dalam tribe or Orang Rimba is one of minority 
tribes who live on the island of Sumatra precisely in 
the province of Jambi and South Sumatra. History 
says they came from Pagaruyung, who have a 
common ancestor in the language and customs of the 
tribe of Minangkabau, such as the matrilineal system.  
161/CH.10/P153/PEO/SC 
the island of Sumatra 162/CH.10/P153/PRO/SC 
Pagaruyung 163/CH.10/P153/PRO/SC 
the tribe of Minangkabau 164/CH.10/P153/PRO/SC 
They are nomadic and live their life based on hunting 
and gathering, although many of them now have 
agricultural land.  
165/CH.10/P153/PRA/SC 
Once a week, people from Anak Dalam tribe usually 
walk in the night to reach the village in Palm Oil 
plantations in Bukit Duabelas. At this occasion, they 
come out from the jungle and go to the village people 
of Anak Dalam tribe already live in modernity but 
the oldest ones still live deep inside the forest and 
still try to follow a nomadic life and subsist on what 
they hunt and gather from forests. 
166/CH.10/P153/PRA/SC 
Bukit Duabelas 167/CH.10/P153/PRO/SC 
Take turns doing that. Subagio said that the chief 
soldier deserved to be discharged from TNI for 
repeatedly committing these offenses. In 2000, he 
was sentenced to three months and 15 days in jail 
168/CH.11/P162/PRO/SC 
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because of fuel hoarding. Three years later, he was 
sentenced to three years imprisonment and fined Rp. 
500 millions for illegal logging and forest burning in 
Riau. 
Subagio 169/CH.11/P162/PEO/SC 
 
ba the Humber Bridge 
170/CH.11/P164/PRO/TC 
Since 1981, the Humber Bridge in England has been 
the world‘s longest-span (1,410 meters) bridge. Like 
most other longspan bridges, it is a suspension 
bridge. In a suspension bridge, the bridge deck hangs, 
or is suspended, from thick steel cables. They are 
made of tens of thousands of kilometres of thin steel 
wires bound together 
The cables go up and over tall towers on either side 
of the gap to be spanned. They are anchor firmly at 
each end. In the largest suspension bridges, the 
towers have to be built slightly out of parallel to 
allow for the curve of the Earth! 
(Source: Chil.dren‘s First Cyclopedia, compiled by 
M. Dempsey). 
171/CH.11/P164/PRO/TC 
According to him, the trend of living in an apartment 
in Jakarta started only 10 years ago. Living in an 
apartment has increasingly become popular. 
172/CH.11/P164/PRA/SC 
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He said that an owner of apartment should also 
consider aspects of design and building materials that 
are safe for children. 
173/CH.11/P164/PER/SC 
The distribution of NKRI maps (begin) last Friday at 
Caturwarga elementary school. 
174/CH.11/P.172/PRO/SC 
My grandfather flies to Denpasar the others day for a 
senior citizen award. 
175/CH.11/P.173/PRO/SC 
The local people (build) the mosque in the 16th 
century, and now the mosque becomes one of the 
official cultural heritage sites. 
176/ CH.11/P.173/PRO/UC 
British playwright Harold Pinter, a master of sparse 
dialogue and menacing silences who has been an 
outspoken critic of the U.S.-led war in Iraq, was the 
surprise ____________ of the Nobel literature prize 
on Thursday. 
 The 75-year-old Londoner, ____________ of a 
Jewish dressmaker, is one of Britain‘s best-known 
dramatists for plays son described presented told 
expect like winner news but ____________ The 
Birthday Party and The Caretaker, whose mundane 
dialogue with sinister undercurrents gave rise to the 
adjective ―Pinteresque‖. 
 An intimidating presence with bushy eyebrows and a 
rich voice, he was ____________ by Swedish 
Academy head Horace Engdahl who ___________ 
the prize, as the towering figure in English drama in 
the second half of the 20th century. 
Pinter ____________ Reuters Television he was 
overwhelmed by the ____________: ―I haven‘t had 
time to think about it ____________ I am very, very 
177/CH.11/P.175/PEO/TC 
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moved. It was something I did not ____________ at 
all at any time.‖ 
(Source The Jakarta Post, October 14, 2005, p. 1) 
During their visit to agency‘s office, they expressed 
their dissatisfaction with the online system, which 
according to them was disorganized and made it 
difficult for them to register their children for 
enrolment in public schools. 
178/CH12/P.181/PRA/SC 
This year‘s student admission system has three 
phases: public admission, where students vie for 
seats with other students throughout the country; 
local admission, where students compete with others 
in the same province; and third admission, where 
students who did not get accepted during first and 
second admission resubmit their applications. 
Lasro Marbun, head of the Jakarta Education 
Agency, said that anyone who did not re-register in 
the public admission phase and was unable to register 
during local admission or third admission, could 
register their children at private schools. 
―They can then transfer them to a public school in the 
second semester,‖ he said on Thursday as quoted by 
kompas.com. 
179/CH.12/P.181/PRA/SC 
However, Rida Afrida, who wanted to register her 
son at state junior high school SMP 194, did not 
agree with her idea. According to her, a lot of people 
have chosen public schools over private schools for 
financial reason. 
 ―I cannot pay for a private school, if he thinks that is 
a good alternative for us, he should just give us the 
180/CH.12/P.182/PER/SC 
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money to pay for those schools,‖ she said. 
…at state vocational high school SMKN 47 
Jakarta… 
181/CH.12/P181/PRO/SC 
…at state junior high school SMP 194…. 182/CH.12/P182./PRO/SC 
Jakarta governor Basuki ―Ahok‖ Tjahaja Purnama... 183/CH.12/P.182/PEO/SC 
 
184/CH.13/P.196/PEO/SC 
Indonesia has opened a regional recycling conference 
aimed at increasing awareness of waste management 
for economic and environmental benefit. The Fifth 
Regional 3R Forum in Asia and the Pacific, which is 
opened in Surabaya on Tuesday, is being attended by 
300 participants from nearly 40 Asia and Pacific 
countries.The city was chosen to host the event 
because of its success in managing municipal waste 
through the 3Rs, Reduce, Reuse, and Recycle. 
185/CH.13/P.196/PRA/SC 
Surabaya 186/CH.13/P.196/PRO/SC 
Mayor Tri Rismaharini said waste transportation is 
expensive and that the best way to address the 
problem is at its sources, with every household 
involved in recycling activities. 
187/CH.13/P.196/PER/SC 
Mayor Tri Rismaharini 188/CH.13/P.196/PEO/SC 
The mayor said the city also runs a program for 189/CH.13/P.196/PRA/SC 
118 
 
 
 
children called eco school. 
"The school does not only teach about the 
environment but also introduces environmental-
friendly practices, such as the eco school program 
where they bring their own plates and cups to reduce 
plastic waste. They even don‘t use drinking straws," 
added Tri Rismaharini. 
What is this nation‘s most precious _________ that 
can guarantee this country‘s welfare? It is the high-
spirited and environmentally concerned young 
generation like you. 
190/CH13/P.201/PER/UC 
Do you agree if I say that Andrea Hirata‘s ―Laskar 
Pelangi‖ is a ______________? It has been translated 
into many languages and we should be proud of that. 
191/CH.13/P.201/PRO/SC 
Andrea Hirata 192/CH.13/P.201/PEO/SC 
 
193/CH.15/P.208/PRO/UC 
chocolate dipped strawberries. 194/CH.15/P.208/PRO/UC 
the whipping cream in a glass measuring cup or 
bowl. 
195/CH.15/P.208/PRO/UC 
Microwave at medium power… 196/CH.15/P.208/PRO/UC 
Place on a waxed paper—lined baking sheet. 197/CH.15/P.208/ PRO/UC 
Crab soup 198/CH15/P.213/PRO/UC 
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Song 199/CH.16/P.232/PRO/TC 
Selfishness strangles the growth of friendship among 
us in this class. 
200/CH.16/P.235/PER/UC 
Greed and selfishness may crucify somebody‘s soul 
that makes a person unaware of his or her 
surroundings. A greed and selfish person will 
eventually live a lonely life because he or she cares 
for no one but herself or himself 
201/CH16/P235/PER/UC 
Head lice can be treated by wet combing. For it to be 
effective, wet combing needs to be regular and 
thorough. These are the steps of wet combing. First, 
wash the hair using ordinary shampoo and apply 
plenty of conditioner, before using a widetoothed 
comb to straighten and untangle the hair. Second, 
swICh to the louse detection comb. Third, draw the 
comb down to the ends of the hair with every stroke, 
and check the comb for lice. Next, remove lice by 
wiping or rinsing the comb. Then, work methodically 
through the hair, section by section, so that the whole 
head is combed through. Finally, rinse out 
conditioner and repeat the combing procedure. 
Repeat the procedure on days 5, 9, and 13, so that 
you clear young lice as they hatch, before they have 
time to reach maturity 
202/CH16/P235/PRA/UC 
The artist {replicate] the hairstyle of an Indian ethnic 
groupin America, the Navajo. The [replicate] looks 
beautiful. 
203/CH16/P235/Peo/IC 
 
3A. PRODUCT DIMENSION CATEGORY 
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No  Recorded data of product dimension  
1 01/CH.01/P.02/PRO 
2 02/CH.01/P.02/PRO 
3 03/CH.01/P.02/PRO 
4 04/CH.01/P.02/PRO 
5 05/CH.01/P.02/PRO 
6 06/CH.01/P.02/PRO 
7 07/CH.01/P.02/PRO 
8 08/CH.01/P.02/PRO 
9 09/CH.01/P.02/PRO 
10 10/CH.01/P.02/PRO 
11 11/CH.01/P.03/PRO/ 
12 12/CH.01/P.03/PRO 
13 13/CH.01/P.03/PRO 
14 14/CH.01/P.03/PRO 
15 15/CH.01/P.03/PRO 
16 16/CH.01/P.04/PRO 
17 17/CH.01/P.04/PRO 
18 18/CH.01/P.04/PRO 
19 21/CH.01/P.02/PRO 
20 23/CH.01/P.03/PRO 
21 24/CH.01/P.03/PRO 
22 25/CH.01/P.04/PRO 
23 30/CH.01/P.08/PRO 
24 32/CH.01/P.08/PRO 
25 36/CH.01/P.10/PRO 
26 44/CH.03/P.30/PRO 
27 45/CH.03/P.30/PRO 
28 46/CH.03/P.30/PRO 
29 65/CH.04/P.47/PRO 
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30 66/CH.04/P.47/PRO 
31 77/CH.04/P.50/PRO 
32 81/CH.04/P.50/PRO 
33 82/CH.04/P.50/PRO 
34 83/CH.04/P.50/PRO 
35 84/CH.04/P.51/PRO 
36 87/CH.04/P.51/PRO 
37 88/CH.04/P.51/PRO 
38 90/CH.04/P.51/PRO 
39 93/CH.04/P.66/PRO 
40 94/CH.04/P.66/PRO 
41 95/CH.05/P.72/PRO 
42 96/CH.07/P.106/PRO 
43 97/CH.06/P.79/PRO 
44 107/CH08/P124/PRO 
 
45 127/CH.09/P134/PRO 
46 128/CH.09/P134/PRO 
47 129/CH.09/P134/PRO 
48 130/CH.09/P134/PRO 
49 131/CH.09/P134/PRO 
50 132/CH.09/P134/PRO 
51 133/CH.09/P134/PRO 
52 134/CH.09/P135/PRO 
53 135/CH.09/P135/PRO 
54 136/CH.09/P136/PRO 
55 137/CH.09/P136/PRO 
56 139/CH09/P134-136/PRO 
57 140/CH.10/P149/PRO 
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58 143/CH.10/P149/PRO 
59 144/CH.10/P149/PRO 
60 145/CH.10/P149/PRO 
61 146/CH.10/P149/PRO 
62 148/CH.10/P149/PRO 
63 152/CH.10/P149/PRO 
64 155/CH.10/P149/PRO 
65 157/CH.10/P150/PRO 
66 162/CH.10/P153/PRO 
67 163/CH.10/P153/PRO 
68 164/CH.10/P153/PRO 
69 167/CH.10/P153/PRO 
70 168/CH.11/P162/PRO 
71 170/CH.11/P164/PRO 
72 171/CH.11/P164/PRO 
73 174/CH.11/P.172/PRO 
74 175/CH.11/P.173/PRO 
75 176/ CH.11/P.173/PRO 
76 181/CH.12/P181/PRO 
77 182/CH.12/P182./PRO 
78 186/CH.13/P.196/PRO 
79 191/CH.13/P.201/PRO 
80 193/CH.15/P.208/PRO 
81 194/CH.15/P.208/PRO 
82 195/CH.15/P.208/PRO 
83 196/CH.15/P.208/PRO 
84 197/CH.15/P.208/PRO 
85 198/CH15/P.213/PRO 
86 199/CH.16/P.232/PRO 
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3B. PRACTICE DIMENSION CATEGORY 
 
No  Recorded data of practice dimension  
1 19/CH.01/P.04/PRA  
2 22/CH.01/P.02/PRA  
3 26/CH.01/P.04/PRA  
4 27/CH.01/P.07/PRA  
5 29/CH.01/P.08/PRA  
 
6 33/CH.01/P.09/PRA  
7 34/CH.03/P.10/PRA  
8 35/CH.03/P.10/PRA  
9 39/CH.01/P.10/PRA  
10 41/CH.01/P.11/PRA  
11 43/CH.01/P.30/PRA  
12 50/CH.03/P.31/PRA  
13 51/CH.03/P.38/PRA  
14 52/CH.03/P.38/PRA  
15 53/CH.03/P.38/PRA  
16 54/CH.03/P.38/PRA  
17 55/CH.04/P.47/PRA  
18 60/CH.04/P.47/PRA  
19 63/CH.04/P.47/PRA  
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20 69/CH.04/P.47/PRA  
21 70/CH.04/P.49/PRA  
22 76/CH.04/P.50/PRA  
23 80/CH.04/P.50/PRA  
24 112/ CH08/P124/PRA  
25 115/ CH08/P125/PRA  
26 116/ CH08/P125/PRA  
27 118/ CH08/P126/PRA  
28 120/ CH08/P126/PRA  
29 138/CH.09/P136/PRA  
30 142//CH.10/P149/PRA  
31 149//CH.10/P149/PRA  
32 150/CH.10/P149/PRA  
33 153/CH.10/P149/PRA  
34 154/CH.10/P149/PRA  
35 156/CH.10/P149/PRA  
36 159/CH.10/P151/PRA  
37 160/CH.10/P151/PRA  
38 165/CH.10/P153/PRA  
39 166/CH.10/P153/PRA  
40 172/CH.11/P164/PRA  
41 178/CH12/P.181/PRA  
42 179/CH.12/P.181/PRA  
43 185/CH.13/P.196/PRA  
44 189/CH.13/P.196/PRA 
45 202/CH16/P235/PRA 
46 73/CH.04/P.50/PRA 
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3C. PERSON DIMENSION CATEGORY 
 
No  Recorded data of person dimension  
1 20/CH.01/P.04/PEO 
2 28/CH.01/P.07/PEO 
3 31/CH.01/P.08/PEO 
4 37/CH.01/P.10/PEO 
5 38/CH.01/P.10/PEO 
6 40/CH.01/P.10/PEO/SC 
7 42/CH.01/P.11/PEO/SC 
8 47/CH.03/P.30/PEO/SC 
9 48/CH.03/P.30/PEO/SC 
10 49/CH.03/P.30/PEO/SC 
11 56/CH.04/P.47/PEO/SC 
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12 57/CH.04/P.47/PEO/SC 
13 61/CH.04/P.47/PEO/SC 
14 62/CH.04/P.47/PEO/SC 
15 64/CH.04/P.47/PEO/IC 
16 67/CH.04/P.47/PEO/SC 
17 68/CH.04/P.47/PEO/SC 
18 71/CH.04/P.49/PEO/SC 
19 72/CH.04/P.49/PEO/SC 
20 74/CH.04/P.50/PEO/SC 
21 75/CH.04/P.50/PEO/SC 
22 78/CH.04/P.50/PEO/SC 
23 79/CH.04/P.50/PEO/SC 
24 85/CH.04/P.51/PEO/TC 
25 86/CH.04/P.51/PEO/TC 
26 89/CH.04/P.51/PEO/TC 
27 91/CH.04/P.65/PEO/SC 
28 92/CH.04/P.66/PEO/SC 
29 141/CH.09/P149/PEO 
30 169/CH.11/P162/PEO 
31 177/CH.11/P.175/PEO 
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32 183/CH.12/P.182/PEO 
33 184/CH.13/P.196/PEO 
34 188/CH.13/P.196/PEO 
35 192/CH.13/P.201/PEO 
36 203/CH16/P235/Peo 
37 147/CH.10/P149/PEO/SC 
38 161/CH.10/P153/PEO/SC 
39 58/CH.04/P.47/PEO/SC 
40 63/CH.04/P.47/PEO/IC 
 
 
 
 
4A. Target Culture Category 
 
1 27/CH.01/P.07/PRA/SC 
2 28/CH.01/P.07/PEO/SC 
3 29/CH.01/P.08/PRA/SC 
4 30/CH.01/P.08/PRO/SC 
5 31/CH.01/P.08/PEO/SC 
6 32/CH.01/P.08/PRO/SC 
7 34/CH.03/P.10/PRA/SC 
8 35/CH.03/P.10/PRA/SC 
9 36/CH.01/P.10/PRO/SC 
10 37/CH.01/P.10/PEO/SC 
11 38/CH.01/P.10/PEO/SC 
12 39/CH.01/P.10/PRA/SC 
13 40/CH.01/P.10/PEO/SC 
14 41/CH.01/P.11/PRA/SC 
15 42/CH.01/P.11/PEO/SC 
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16 43/CH.01/P.30/PRA/SC 
17 47/CH.03/P.30/PEO/SC 
18 48/CH.03/P.30/PEO/SC 
19 49/CH.03/P.30/PEO/SC 
20 53/CH.03/P.38/PRA/SC 
21 55/CH.04/P.47/PRA/SC 
22 56/CH.04/P.47/PEO/SC 
23 57/CH.04/P.47/PEO/SC 
24 58/CH.04/P.47/PEO/SC 
25 59/CH.04/P.47/PRO/SC 
26 61/CH.04/P.47/PEO/SC 
27 62/CH.04/P.47/PEO/SC 
28 63/CH.04/P.47/PRA/SC 
29 67/CH.04/P.47/PEO/SC 
30 68/CH.04/P.47/PEO/SC 
31 69/CH.04/P.47/PRA/SC 
32 70/CH.04/P.49/PRA/SC 
33 71/CH.04/P.49/PEO/SC 
34 72/CH.04/P.49/PEO/SC 
35 74/CH.04/P.50/PEO/SC 
36 75/CH.04/P.50/PEO/SC 
37 78/CH.04/P.50/PEO/SC 
38 79/CH.04/P.50/PEO/SC 
39 80/CH.04/P.50/PRA/SC 
40 81/CH.04/P.50/PRO/SC 
41 83/CH.04/P.50/PRO/SC 
42 84/CH.04/P.51/PRO/SC 
43 87/CH.04/P.51/PRO/SC 
44 91/CH.04/P.65/PEO/SC 
45 92/CH.04/P.66/PEO/SC 
46 95/CH.05/P.72/PRO/SC 
47 139/CH09/P134-
136/PRO/SC 
48 140/CH.10/P149/PRO/SC 
49 141/CH.09/P149/PEO/SC 
50 142//CH.10/P149/PRA/SC 
51 147/CH.10/P149/PEO/SC 
52 148/CH.10/P149/PRO/SC 
53 149//CH.10/P149/PRA/SC 
54 150/CH.10/P149/PRA/SC 
55 151/CH.10/P149/PER/SC 
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56 152/CH.10/P149/PRO/SC 
57 153/CH.10/P149/PRA/SC 
58 154/CH.10/P149/PRA/SC 
59 155/CH.10/P149/PRO/SC 
60 156/CH.10/P149/PRA/SC 
61 158/CH.10/P151/PER/SC 
62 159/CH.10/P151/PRA/SC 
63 160/CH.10/P151/PRA/SC 
64 161/CH.10/P153/PEO/SC 
65 162/CH.10/P153/PRO/SC 
66 163/CH.10/P153/PRO/SC 
67 164/CH.10/P153/PRO/SC 
68 165/CH.10/P153/PRA/SC 
69 166/CH.10/P153/PRA/SC 
70 167/CH.10/P153/PRO/SC 
71 168/CH.11/P162/PRO/SC 
72 169/CH.11/P162/PEO/SC 
73 172/CH.11/P164/PRA/SC 
74 173/CH.11/P164/PER/SC 
75 174/CH.11/P.172/PRO/SC 
76 175/CH.11/P.173/PRO/SC 
77 178/CH12/P.181/PRA/SC 
78 179/CH.12/P.181/PRA/SC 
79 180/CH.12/P.182/PER/SC 
80 181/CH.12/P181/PRO/SC 
81 182/CH.12/P182./PRO/SC 
82 183/CH.12/P.182/PEO/SC 
83 184/CH.13/P.196/PEO/SC 
84 185/CH.13/P.196/PRA/SC 
85 186/CH.13/P.196/PRO/SC 
86 187/CH.13/P.196/PER/SC 
87 188/CH.13/P.196/PEO/SC 
88 189/CH.13/P.196/PRA/SC 
89 191/CH.13/P.201/PRO/SC 
90 192/CH.13/P.201/PEO/SC 
 
4C. International Culture Category 
 
NO Recorded data of International Culture Category 
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1 20/CH.01/P.04/PEO/IC 
2 64/CH.04/P.47/PEO/IC 
3 96/CH.07/P.106/PRO/IC 
4 97/CH.06/P.79/PRO/IC 
5 127/CH.09/P134/PRO/IC 
6 131/CH.09/P134/PRO/IC 
7 132/CH.09/P134/PRO/IC 
8 133/CH.09/P134/PRO/IC 
9 134/CH.09/P135/PRO/IC 
10 135/CH.09/P135/PRO/IC 
11 136/CH.09/P136/PRO/IC 
12 137/CH.09/P136/PRO/IC 
13 203/CH16/P235/PEO/IC 
 
 
 
 
 
 
 
 
 
 
 
 
 
4D. UNIVERSAL CULTURE CATEGORY 
 
NO Recorded data of Universal Culture Category 
1 33/CH.01/P.09/PRA/UC 
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2 44/CH.03/P.30/PRO/UC 
3 45/CH.03/P.30/PRO/UC 
4 46/CH.03/P.30/PRO/UC 
5 50/CH.03/P.31/PRA/UC 
6 51/CH.03/P.38/PRA/UC 
7 52/CH.03/P.38/PRA/UC 
8 60/CH.04/P.47/PRA/UC 
9 65/CH.04/P.47/PRO/UC 
10 66/CH.04/P.47/PRO/UC 
11 77/CH.04/P.50/PRO/UC 
12 82/CH.04/P.50/PRO/UC 
13 88/CH.04/P.51/PRO/UC 
14 90/CH.04/P.51/PRO/UC 
15 93/CH.04/P.66/PRO/UC 
16 94/CH.04/P.66/PRO/UC 
17 98/CH08/P114/PER/UC 
18 99/CH.08/P114/PER/UC 
19 100/CH.08/P114/PER/UC 
20 101/CH.08/P115/PER/UC 
21 102/CH.08/P121/PER/UC 
22 103/CH.08/P121/PER/UC 
23 104/CH.08/P121/PER/UC 
24 105/CH.08/P121/PER/UC 
25 106/CH.08/P121/PER/UC 
26 107/CH08/P124/PRO/UC 
27 108/CH08/P124/PER/UC 
28 109/CH08/P124/PER/UC 
29 110/CH08/P124/PER/UC 
30 111/CH08/P124/PER/UC 
31 112/ CH08/P124/PRA/UC 
32 113/CH08/P124/PER/UC 
33 114/CH08/P124/PER/UC 
34 115/ CH08/P125/PRA/UC 
35 116/ CH08/P125/PRA/UC 
36 117/ CH08/P126/PER/UC 
37 118/ CH08/P126/PRA/UC 
38 119/CH08/P126/PER/UC 
39 120/ CH08/P126/PRA/UC 
40 121/ CH08/P126/PER/UC 
41 122/ CH08/P126/PER/UC 
42 123/ CH08/P127/PER/UC 
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43 124/ CH08/P127/PER/UC 
44 125/ CH08/P127/PER/UC 
45 128/CH.09/P134/PRO/UC 
46 129/CH.09/P134/PRO/UC 
47 130/CH.09/P134/PRO/UC 
48 138/CH.09/P136/PRA/UC 
49 143/CH.10/P149/PRO/UC 
50 144/CH.10/P149/PRO/UC 
51 145/CH.10/P149/PRO/UC 
52 146/CH.10/P149/PRO/UC 
53 157/CH.10/P150/PRO/UC 
54 176/ CH.11/P.173/PRO/UC 
55 190/CH13/P.201/PER/UC 
56 193/CH.15/P.208/PRO/UC 
57 194/CH.15/P.208/PRO/UC 
58 195/CH.15/P.208/PRO/UC 
59 196/CH.15/P.208/PRO/UC 
60 197/CH.15/P.208/ PRO/UC 
61 198/CH15/P.213/PRO/UC 
62 200/CH.16/P.235/PER/UC 
63 201/CH16/P235/PER/UC 
64 202/CH16/P235/PRA/UC 
 
 
 
 
